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ABSTRACT 
Anggi Maryani, 2018. A Correlation Study Between Emotional Quotient and 
Writing Ability of the Eleventh Grade Students of SMA Muhammadiyah 1 
Karanganyar in The Academic Year 0f 2017/2018. Thesis. Surakarta: English 
Education Department of Islamic Education and Teacher Training Faculty, the State 
Islamic Institute of Surakarta. 
Advisor : Muntaha, M. Pd. 
Key Words : Emotional Quotient, Writing Ability, Correlation Study. 
The aim’s of this study are to know: (1) the emotional quotient of the 
eleventh grade students of SMA Muhammadiyah 1 Karanganyar in the Academic 
Year 0f 2017/2018, (2) to know the writing ability of the eleventh grade students of 
SMA Muhammadiyah 1 Karanganyar in the Academic Year 0f 2017/2018, and (3) 
to know the correlation between emotional quotient and writing ability of the 
eleventh grade students of SMA Muhammadiyah 1 Karanganyar in the Academic 
Year of 2017/2018. 
This study was carried out in March up to April 2018 at SMA 
Muhammadiyah 1 Karanganyar. The method which used in this study was 
correlational method. The sample was 86 students which were taken by multi stage 
random sampling technique. The class chosen is XI IPA 3 and XI IPA 4. The 
instruments in collecting the data were questionnaire and test. The questionnaire 
was used to collect the data of student’s emotional quotient; while the test was used 
to collect the data of student’s writing ability. In analyzing the data, the researcher 
used Pearson Product Moment Formula. 
The results of the study are: (1) The average score of student’s response of 
self awareness, self management, motivation, empathy, and socail relationship 
management is about 147 or 73,50%.  (2) the average score of students writing 
ability is about 69,88. (3) the result of the study shows that there is a positive 
correlation between student’s emotional quotient and student’s writing ability 
because the coefficient of correlation r-obtained is higher than r-table (0,682 > 
0,210) for level significance 0,05. Regarding the result of this research, it can be 
concluded that student’s emotional quotient have a positive correlation with 
student’s writing ability. Therefore, students emotional quotient should be 
considered in increasing student’s writing ability although student’s writing ability 
doesn’t completely depend on student’s emotional quotient variable. 
 
 
 
 
 
 x 
 
TABLE OF CONTENT 
 
CHAPTER I ........................................................................................................................ 1 
INTRODUCTION ....................................................................................................... 1 
A. Background of Study.............................................................................................. 1 
B. Limitation of the Problem ...................................................................................... 6 
D. Objectives of the Study .......................................................................................... 7 
E. Benefit of the Study ............................................................................................... 7 
F. The Definition of Key Terms ................................................................................. 8 
CHAPTER II ..................................................................................................................... 10 
REVIEW OF RELATED LITERATURE ................................................................ 10 
A. Review of Emotional Quotient (EQ) .................................................................... 10 
B. Review of Writing Ability .................................................................................... 25 
1. The Definition of Writing Ability ........................................................................ 25 
2. The Skills of Writing ............................................................................................ 27 
3. The Kinds of Writing ........................................................................................... 29 
4. The Purpose of Writing ........................................................................................ 30 
5. The Process of writing ......................................................................................... 31 
6. Teaching Writing ................................................................................................. 33 
7. The Test of Writing. ............................................................................................. 37 
C. Previous Related Study ......................................................................................... 41 
D. Rationale ............................................................................................................... 44 
E. Hypothesis............................................................................................................. 46 
CHAPTER III ................................................................................................................... 48 
RESEARCH METHODOLOGY .............................................................................. 48 
A. The Research Design............................................................................................ 48 
B. Setting of the Study .............................................................................................. 50 
C. The Population, Sample, and Sampling ............................................................... 50 
D. The Technique of Collecting the Data ................................................................. 53 
1. The Instruments of Collecting the Data ............................................................... 53 
a) Questionnaire of Emotional Quotient ................................................................... 54 
2. Test ........................................................................................................................ 55 
E. Try out of the Instruments ..................................................................................... 56 
F. The Technique of Analyzing the Data ................................................................. 59 
 xi 
 
CHAPTER IV ................................................................................................................... 64 
RESEARCH FINDING AND DISCUSSION .......................................................... 64 
A. The Description of the Data ................................................................................. 64 
B. The Testing of Pre-Requirement Analysis ........................................................... 66 
C. Hypothesis Testing ............................................................................................... 68 
D. Discussion and Research Findings ....................................................................... 70 
CHAPTER V .................................................................................................................... 76 
CONCLUSION, IMPLICATION, AND SUGGESTION ........................................ 76 
A. Conclusion ........................................................................................................... 76 
B. Implication ........................................................................................................... 76 
C. Suggestion ............................................................................................................ 77 
BIBLIOGRAPHY ............................................................................................................. 79 
 1 
 
 
CHAPTER I 
INTRODUCTION 
 
 This chapter discusses about introduction of the research which consist of 
background of study, identification of the problem, limitation of the problem, 
problem statement, the objective of the study, the benefit of the study,  and the 
definition of key term. 
A. Background of Study 
Language is a unique human inheritance that plays the very important 
role in human’s life, such as in thinking, communicating ideas, and negotiating 
with others (Sanggam, 2007: 1). It means that language is very important, 
without language people cannot interact with other.  
As international language, English is used in many fields of human’s 
life such as education, health, economics, culture, technology, etc. Besides we 
can communicate and interact to other people from different country by English. 
English should be learnt by people especially for those who have been related 
globally with another person or things throughout the world, like academicians 
which their scientific books and resources mostly are available in English. 
In english learning, writing is one of the four language skills; reading, 
writing, listening and speaking. Nunan (2003: 85) defined that writing is the 
process of thinking to invent ideas, thinking about how to express into good 
writing, and arranging the ideas into statement and paragraph clearly.Writing is 
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a language skill used to communicate indirectly, not face to face, with others. 
Writing is a productive and expressive activity. The writing is used as human 
being’s interaction and communication system and means, therefore since then, 
a conventional sign system should be designed that can be seen and read.  
Writing is one of language skill. Writing is a reasoning process. There 
are many kinds of manner of communications and interactions. One of them is 
writing ability. Writing ability is one the four abilities in English language. It is 
very important for us because by writing ability we can write anything what we 
feel and what we want to explain about something. Writing has complex 
characteristics namely grammar, vocabulary, spelling, punctuation, and the 
most important how to plan and go through steps of writing and else, we must 
understand of a literature society when write something. So, writing is difficult 
skill to study because it does not only study about how to make a good writing 
but also must understand about the culture.  
According to Byrne (1997: 4), writing is a difficult activity for most 
people, both in the mother tongue and in foreign language. Writing is one more 
complex because it is a combination between one skill and the other skills. 
When the writer wants to write about something, he does not only have to know 
about the step by step to make a good writing but also he must be capable in 
structure of sentences (grammar), understanding about punctuation and 
spelling, vocabulary and paragragh development. 
Writing ability is the important part in the future. Writing can involve 
transferring our throughts to the words by using language, writing is one of 
media to give the reader inspirations to do something new in their lives and with 
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writing they can open their imaginations, but writing is considered the most 
difficult ability for some students. Making a good writing is not easy, especially 
to students.  
The difficulty to understand English is not only become the students 
have low intelligence but also there are some other factors. The other factors 
are emotional quotient. According to Goleman (2001: 44) states that 
intelligence only contributes 20% whereas 80% contribute from other factor. 
The ability of emotional quotient is to motivate self, cope the frustation, desires 
the heart, manage the mood, empathy and capability to working together. EQ 
also has influences compared by intelligence. 
According to Gardner in (Goleman, 2003: 53)states that success 
depends on several intelligence and control of emotions. Intelligence cannot 
measure success of people. It’s only supporting 20% of someone success, and 
the others are the emotional, social intelligences, and luck (Goleman, 2001: 54). 
In this case, the researcher will focus in the internal factor or the emotional 
quotient. The student’s emotional quotient can influence the learning process. 
EQ is a competence that includes self-controlling, spirit, diligence, and the 
competence of self-motivating.  
Someone’s EQ can be seen from how he can know and handle his own 
feeling well, he can read and understand other’s feeling affectively, he can 
control the habit of thought that can push their productivity, he is not too happy 
being able to prevent so that his burders cannot cripple his competence of 
thinking (Goleman, 2001: 109). According to Goleman (2001: 101) every 
students has a difference emotion. Talking about emotion, there are two kinds  
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of emotion. First is positive emotion which involves happiness, love, satisfied 
and curiousness. Second is negative emotion which involves anger, shame, 
frightening, anxiety, jealousy, and sadness. Shame, frightening and anxiety are 
kind of negative emotions that attack the students on writing test. 
Negative emotion here is caused by some problems such as the students 
do not mastery writing well. Some of students admit that written English in the 
class is very difficult. Although they have already prepared what that should be 
written but they feel difficult when they start to written in the class. The anxiety 
is one of the negative emotion that should be controlled by the students when 
they written. Being able to control their negative emotion will influence their 
writing ability. 
Positive emotion, is the religion environment of SMA Muhammadiyah 
1 Karanganyar prove the students getting a good emotional quotient, because 
the habit of the school is always reciting AL-Quran before the students will 
begin the lesson. So, it will give the good emotional for the students to learn 
English language especially on writing ability. 
In this research, the researcher chooses SMA Muhammadiyah 1 
Karanganyar because this school is favorite school in Karanganyar, this school 
has many facilities to fulfill the learning process. The population in the SMA 
Muhammadiyah 1 Karanganyar is large, the sample of each class or cluster will 
be also large. The number of each class in SMA Muhammadiyah 1 Karanganyar 
is about 35-43 students. Therefore, it can be categorized as a large class. Hedge 
in Dantes (2012: 41-42) states that more and more sample that used in research, 
it will be better or excellent. 
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Besides, there are examples in our surrounding that people who have 
high degree in Intelligence is not yet be success in job environment. Agustian 
(2001: 45) that EQ is basis in every training management. Goleman (2001: 512) 
also stated EQ is abilities such as being able to motivate one and persist in the 
face of frustation, to control impulses and delay gratification, to regulate one’s 
moods and keep distress from swapping the ability to think, to emphasize and 
to hope. It means that learning process also need EQ. 
Based on the pre-research that have been done by the researcher in SMA 
Muhammadiyah 1 Karanganyar. The researcher can conclude that the students 
of SMA Muhammadiyah 1 Karanganyar has good behavior, it is showed from 
their habit and attitude in their school. So, the researcher choose the school for 
her research. Based on the observation and interviewing from english teacher, 
SMA Muhammadiyah 1 Karanganyar is one of the best senior high school in 
Karanganyar because the acreditation score of the school is A, the school got 
many achievement such as in champion english.  
Based on the description above, the researcher assumed that, when the 
students want to have good writing ability, they should can manage emotion 
themselves. Without emotions, it will be impossible to the students to write. It 
can be assumed that there is a correlation between emotional quotient and 
students writing ability. Therefore, the researcher want to know the factors 
which affect their writing ability, especially whether there is a significant 
correlation between emotional quotient and writing ability. It makes interesting 
for the researcher to know more information about the relation writing ability 
that influenced by emotional quotient. Finally, the researcher conducting the 
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research entitled A Correlational Study between Emotional Quotient (EQ) and 
Writing Ability at The Eleventh Grade  Students in SMA Muhammadiyah 1 
Karanganyar in 2017/2018 Academic Year. 
B. Limitation of the Problem 
To avoid the correlating of the discussion in this research, the 
researcher limits the scope of the research. The study of this research focused 
on the correlation between Emotional Quotient (EQ)`and Writing Ability at 
eleventh grade students’ of SMA Muhammadiyah 1 Karanganyar in the 
academic year of 2018/2019. 
Therefore, for this research explain the Emotional Quotient (EQ) in 
teenagers especially in senior high school. This research also explain about the 
writing ability. 
C. Problem Formulation 
According the background of the study above, and the problem 
identification explained before, the researcher formulates the problem as 
follows: 
a. How are the student’s emotional quotient score of the eleventh grade 
students of SMA Muhammadiyah 1 Karanganyar in the academic year of 
2017/2018? 
b. How are the student’s writing ability score of the eleventh grade students 
of SMA Muhammadiyah 1 Karanganyar in the academic year of 
2017/2018? 
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c. Is there any correlation between emotional quotient (EQ) and writing 
ability at the eleventh grade students of SMA Muhammadiyah 1 
Karanganyar in 2017/2018 Academic Year? 
D. Objectives of the Study 
The objectives of the research are as follows: 
1. To know the student’s emotional quotient score at the eleventh grade  
students in SMA Muhammadiyah 1 Karanganyar in the academic year of 
2017/2018? 
2. To know the student’s writing ability score of the eleventh grade students 
of SMA Muhammadiyah 1 Karanganyar in the academic year of 2017/2018 
3. To know whether or not there is correlation between students emotional 
quotient and writing ability at the eleventh grade  students of SMA 
Muhammadiyah 1 Karanganyar in the academic year of 2017/2018  
E. Benefit of the Study 
1. Theoretical benefit 
a. The researcher knows the varieties of students' emotional quotient. 
b. The researcher knows the correlation between emotional quotient and 
writing ability. 
c. The teacher knows the student’s emotional quotient. 
d. The teacher knows that emotional quotient is influence to the English 
lesson. 
e. The teachers know the correlation between emotional quotient and 
writing ability. 
2. Practical benefit 
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a. For the student’s in SMA Muhammadiyah 1 Karanganyar, the study will 
give more understanding that EQ is needed to reduce the negative 
emotion, in order to get a high achievement on writing. 
b. For other researchers, they are expected to be able to use the result of 
this research as an additional reference in carrying out further research. 
c. For the English teacher, the study gives the awareness about the 
Emotional Quotient as important aspect to support the writing ability. 
d. For the student’s 
To help the student’s for understanding their characteristics, so they can 
solve their problem in ability by themselves. 
e. For school, as a reference in guiding the teacher can know more about 
students’ not only on their intelligence quotient but also on their 
emotional quotient. 
f. For the researcher 
This research result may help them in finding references for further 
research. 
 
F. The Definition of Key Terms 
1. Emotional Quotient 
Emotional Quotient is a competence that includes self-
controlling, spirit, diligence, and the competence of self-motivating. Also 
someone’s EQ can be seen from how he can know and handle this own 
feeling well, he can read and understand other’s feeling effectively, he can 
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control the habit of thought that can push their productively, he is not too 
happy being able to prevent so thta his burden cannot cripple his competence 
of thingking (Goleman, 2001: 109). 
2. Writing  
Writing is removal of transferring thinking or feeling into 
language symbol it can also defined that writing is the effect of putting oral 
language to written by means of symbol it can also defined that writing is the 
effect of putting oral language to written by means of symbol (Brown, 2004: 
58). 
3. Ability 
Brown (1994, 231) says “ability is skill or power”. Allyn and 
Bacon said that “ability is potential or power to do something physical or 
mental or special nature power to do something well”. From the statement 
above the writer concludes that ability is someone’s basic (power, potential, 
and skill) which by it can bring someone to the progress and safety. 
4. Correlation Research 
Correlation research is a study which describes the degree to 
which two or more quantitative variables are related, and it does so by use of 
a correlation coefficient (Frankel and Wallen, 1993: 287). 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
In this chapter, the researcher presents the theories used for the analysis of 
the research. The discussion in this chapter is divided into five sub chapters. They 
are, The Review of Emotional Quotient (EQ), the Review of Writing, Previous 
Related Study, Rationale, and Hypothesis. 
A. Review of Emotional Quotient (EQ) 
Emotional Quotient is one of variable in the research, here some of 
theories that related to the Emotional Quotient namely: 
1. The Notion of Quotient or Intelligence 
Woolfolk stated some theories believe intelligence or quotient is a 
basic ability that affects performance on all cognitively oriented task (1998: 
113). It means that quotient and intelligence are similarities. Wechser (1976: 
215) states that quotient is individual competence for thinking and acting 
regularly and also for giving up and controlling the environment effectively. 
2. The Notion of Emotion 
The word ‘emotion’ literally means ‘the act of being moved out or 
stirred up. An emotion is a state of consciousness that felt as an integrated 
reaction of the total organism. Emotions are subjective feelings an 
individual experiences in response to stimuli (Rice, 1978: 193). Emotion is 
one of particular typical mind and feeling, and situation biologist and 
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pshchological and refer to the intelligence to act (Goleman, 1995: 289). 
Basically all emotion is motivation to act, and the plan at once to master the 
problem which has deserted routine. 
According to Lazarus (1991: 43) there are four classes of observable 
variables relevant to emotion: 
a) Actions, such as attack, avoidance, moving toward or away from a place 
or person, weeping, making facial expressions, and assuming a 
particular body gesture, constitute one class of observables. 
b) Psychological reactions, such as autonomic nervous system actively and 
its end organ effects, brain activity, and hormonal secretions, constitute 
a second class of observables. 
c) Form of people’s emotions, such as; angry, anxious, and proud. 
d) Environmental events and contexts, including the social, cultural, and 
physical events under which an emotion occurs, constitute a fourth 
category of observables. 
Lazarus (1999: 217) also added that result from goal incongruence 
include anger, fright-anxiety, guilt-shame, sadness, envy-jealously, and 
disguist. The ofte appearing emotion forms are anger, shame, fear, anxiety, 
jeaolously, envy, sadness, happiness, love, and curiousity. On the negative 
emotion, the teenager cannot it well. May of them are based on their own 
emotion without filtering in first. 
Goleman ( 2001: 70) stated that all of emotion basically is the 
stimulus to do, the plan at the moment to overcome the problem that 
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cultivated gradually by evolution. The root of emotion is movere from Latin 
that mean is move. It means, emotion is the tendency to do that absolute 
privilage in emotion. 
Emotion are frightening to many people, probably because they fear 
losig control of their emotions. This maybe one of the major reasons 
children are taught to over control their expressions of feeling, leading to 
subsequent problems in sharing with others, in enjoying relating to other 
people, and in feeling comfortable with oneself.  
Goleman (2001: 411) stated there are kinds of emotion rage, sorrow, 
fear, enjoy, love, surprised, annoying and shy.Beside explain above the 
researcher concluded that emotion is physique expression that can be 
stimulus to do something. There are many kinds of emotions such as rage, 
sorrow, fear, enjoy, love, surprised, annoying, and shy. 
3. The Notion of Emotional Quotient (EQ) 
In a sense we have two brains, two minds, and two different kinds 
of intelligence: rational and emotional. How we do life is determied by both 
it is not just IQ, but emotional quotient that matters. Indeed, intellectual 
controls work at its best without emotional intelligence (Goleman, 1995: 
285). Why emotions needto be assessed, and what are the benefits of that 
knowledge, to answer this question so that the theory is called Emotional 
Quotient (EQ), according to this theory, a person’s success in life is not 
determined by intelligence, but high Emotional Quotient (Darwis, 2006: 
45). 
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Based on of the description of the theory can be concluding if 
emotional quotient is very important to determine a success of think and 
action. Emotional quotient is a competence that includes self-controlling, 
spirit, diligence, and the competence of self-motivating. Also, someone’s 
EQ can be seen from how he can know and handle his own feeling well, he 
can read and understand other’s feeling affectively, he can control the habit 
of thought that can push their productivity, he is not too happy being able to 
prevent so that his burders cannot cripple his competence of thinking 
(Goleman, 2001: 109). 
According to Nunan (1998: 15) stated that emotional quotient is a 
competence to feel, understand, and apply the power and sensitivity of the 
emotion effectively as a source of energy, information, and the human 
influence. According to Salovey and Mayer (in Shapiro, 1997: 8), emotional 
quotient is being able to monitor our own and other’s feelings and emotions, 
to discriminate among them, and to use this to guide our thinking and 
actions. 
Basically, emotional quotient is not influenced by the generative 
factor, and it open the wide opportunity for the parents or educators to 
continue at has already been given by the nature in order to get the success 
of future fot the children. According to Gardner (in Goleman, 2003: 52), EQ 
has two forms namely: Personal Quotient and Interpersonal Quotient: 
a. Personal Quotient is a competence of understanding others, 
differentiating and responding exactly other’s mood, temper, motivation 
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and desire outside of himself, so at last, it will be useful for acquiring 
manner. It has four component: leadership, the competence of making 
relationship, the competence of solving conflict and the competence of 
social analyzing. 
b. Interpersonal Quotient is a competence of using the model as a means 
of reading the living effectively, in other words, a competence of 
understanding self-condition. 
4. Types of Quotient or Intelligence 
According to Santrock (1999: 116) divides quotient or intelligence 
into eight intelligence. They are as follows: 
a. Logical-mathematical intelligences 
It is an ability to develop equations and proofs, make calculations, and 
solve abstract problem. This is wahat we use to manipulate concept and 
arrange them into meaningful patterns. 
b. Linguistics intelligence 
It is an ability to analyze information and create products involving oral 
or written language such as speeches, books, and memos. This is the 
intelligence that gives us sensitivity to language, an ability to absorb and 
manipulates it skillfully and an ability to aware of shades of meaning. 
c. Musical intelligence 
It is an ability to produce, remember, and make meaning of different 
patterns of sound. This is gives us our sensitivity to sound, our ability to 
arrange sounds into patterns pleasing to the human ear. 
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d. Bodily-kinesthetic intelligence 
It is an ability to use one’s own body to create products or solve 
problems. This gives us the ability to perform tasks of great discipline 
and commitment witout bodies. 
e. Spatial intelligence 
It is an ability to recognize and manipulate large-scale and fine-grained 
spatial image. It gives ud the capacity to perceive the visual world 
accurately and to perform transformations and modifications upon our 
initial perceptions. 
f. Interpersonal intelligence 
It is an ability to recognize and understand other people’s moods, 
desires, motivations, and intentions. This gives us the ability to relate 
skillfully with others, to be aware of ourfeelings and other person’s to 
see where the other person is coming from. 
g. Intrapersonal intelligence 
It is an ability to recognize and understand one’s own moods, desires, 
motivations, and intentions. This is about becoming truly aware of 
ourselves and having the ability to constantly purify ourselves in order 
to access higher levels of joy and power. 
 
h. Naturalistic intelligence 
It is an ability to observe pattern in nature and understand natural and 
human made systems. 
5. The Aspects of Emotional Quotient (EQ) 
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Salovey and Mayer (1990: 189) enlarge the basic definition of 
emotional quotient (EQ) into five main regions: 
Table 2.1 Category of Emotional Quotient (EQ) 
Aspect Definition 
Self  
Emotion 
A competence of controlling own feeling 
from time to time, such as: anger, shyness, 
etc. Someone who has a more faith about 
his own feeling is a reliable pilot for their 
own life, because he has a higher sense of 
feeling toward taking a decision of their 
own problem 
Emotional  
Management 
A competence of managing the emotion 
can be gasped clearly. It consist of a 
competence of self-entertaining, releasing 
anxiety, sadness or sensitivity. It’s caused 
by the failure of emotional skill. It’s 
related to other’s emotion/empathy; 
having empathy to the other people 
included a competence of caching 
balancing social signals. 
Self  
Motivation 
A competence of self-involving to the 
other or a problem of self-controlling own 
desire, self-adapting, optimism, being 
able to place own mood, and a creation. 
Empathy As the ability to sense others people’s 
emotions, coupled with the ability to 
imagine what someone else might be 
thinking or feeling. 
Making  
Relation 
An art of making relation as a bigger part. 
 
 
6. The Characteristics of Emotional Quotient (EQ) 
Goleman (2003: 45) developed the characteristic of Emotional 
Quotient (EQ) into five elements that define emotional intelligence: 
a. Self-awareness 
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Self-awareness when the emotion is happen that is a basic of 
Emotional Quotient (EQ). The skill to monitors the emotion every time 
is something important for psychology insight and self understand. 
Unknown to monitor our real emotions be able make in dominion of 
emotion. People that have belief about their emotion are the expert pilot 
in their life, because they have more sensibility in emotion. People with 
high Emotional Quotient (EQ) understand their emotions and they do 
not let their feelings rule them. They know their strengths and weakness, 
and they work on these areas so they can perform better. 
b. Self regulation 
Handle the emotion in order to the emotion be able to be 
expressed is the skill that depends on self regulation. People that weak 
in self regulation would continue opposegloomy, whereas they that have 
strength in self regulation would get up more quickly from degradation 
and collapse their life. Self regulation is the ability to control emotions 
and impulses. People who self regulate typically do not allow 
themselves to become too angry or jealous, and they do not make 
impulsive, careless decisions. They think before they act. 
c. Motivation 
Organize motivation as a tool to achieve the goal is something 
important in link for attention, for motivate our self and control our self. 
Self control device in emotional restrain self regarding of satisfaction 
and control impulse is base of success in many area. And, be able 
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acclimate in flow enable to realize high performance in many area. 
People that have motivation are more productive and effective in many 
ways that they do. 
d. Empathy 
Empathy is the ability to identify with and understand the wants, 
needs, and viewpoints of those around you. Empathetic people avoid 
stereotyping and judgingg too quickly, and they live their lives in an 
open, honest way. Empathy is also the ability depend on emotional self-
conciousness, that is socialize basically. People who emphatic is more 
able to catch social signals that concealed which gave a sigh what are 
need or want other people. 
e. Social skills 
The art of social skills, mostly, are the ability to manage other 
emotion other people. Social skills are the ability which supports 
popularities, leadership, and individual success. The success people in 
social skills would  success in many areas, rely on fluently social 
intercourse to other people. People with strong social skills are typically 
team players. Rather than focus on their own success, they help others 
to develop and shine. They can manage disputes, are excellent 
communicators, and are master at building and maintaining 
relationships. 
 
 
 19 
 
7. Emotional Quotient Capacities 
According to Goleman (1995: 25-28), the emotional quotient 
capacities are: 
1) Independent, each makes a unique contribution to job performance. 
2) Interdipendent, each draws to some extent on others with many 
strong interactions. 
3) Hierarchical, the emotional quotients capabilities build upon one 
other, for example: self-awareness is crucil for self regulation and 
empathy, self regulation and self-awareness contribute to 
motivation, all the four are at workin social skills. 
4) Necessary but not sufficient: having underlying emotional quotient 
ability does not guarantee people will develop or display the 
associated competence, such as collaborations or leadershi[. Factors 
such as the climate of an organization or a person’s interest in his or 
her job will be also determine whether the competence manifests 
itself. 
5) Generic; the general list is to some extent applicable to all jos. 
However, different jobs make different competence demands. 
8. Factors affecting emotional quotient 
Goleman (1995: 56) suggested several factors that influence the 
development of emotional quotient, namely: 
a) Physically. Physically the most decisive part or most influence on the 
development of a person’s emotional quotient is emotional serve 
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anatomy or in other words the brain. The parts of the brain used to think 
that the cortex (sometimes called neo-cortex) as a different part of the 
brain that deal with emotions is the limbic system, but in fact the 
relationship between the two parts that determine a person’s emotional 
quotient. 
b) Physic; Emotional quotient but can be influenced by an individuals 
personality can be also nurtural and strengthened within the individual. 
Emotional quotient is not determined at birth but through learning. 
According to Goleman (2001: 78), there are several factors that 
affect a person’s emotional quotient, namely: 
a. Family environment; Family life is the first school in the study of 
emotions. In this case the role of the parents is needed. Parents are 
the firts subjects are identified by the child’s behavior and then 
internalized that will eventually become part of the child’s 
personality. Emotional quotient can be taught when the child is still 
a baby with examples of expressions. Emotional quotient is nurtured 
in the family is very useful for the child later in the future, for 
example; the living habits of discipline and responsible, ability to 
empathize, care, and so on. This will make it easier for children to 
handle and calm down in the face of problems, so that children can 
concentrate better and do out have a lot of behavioral problems such 
as rough and aggressive. As a teenager, they can manage their 
emotion well manifested in the behavior and actions are good also. 
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b. Non-family environment; In this case the resident communities and 
the environment. Emotional quotient is growing in line with the 
physical and mental development of children. Learning is usually 
indicated in children’s play activities such as role playing, in which 
the child is usually someone outside of her or his role as the emotions 
that accompany it. So, that the child will begin to learn to understand 
the positions of others. When children are teenagers, to develop 
emotional quotient can be improved through a variety of training 
including assertiveness training, empathy, and many other forms of 
training. 
Based on the explanation above it can be concluded family and 
non-family environment is an important factor that can affect a 
person’s emotional quotient in addition to physical and 
psychological factors. 
9. The indicator of Making Emotional Quotient Questionnaire 
In measuring student’s Emotional Quotient, the reseracher used 
Questionnaire. The questionnaire is developed from the Goleman’s five 
aspect of Emotional Quotient, they are (1) self-awareness, (2) self-
management, (3) motivation, (4) empathy, and (5) social relationship 
management. 
Goleman (1995: 64-74) states that there are five emotional aspects 
of Emotional Quotient, they are self-awareness, self-management, 
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motivation, empathy, social relationship management. It can be explained 
as follows: 
Table 2.2 Presentase of emotional quotient 
Aspect Definition 
Self Awareness A competence of controlling own feeling 
from time to time, such as: anger, shyness, 
etc. Someone who has a more faith about 
his own feeling is a reliable pilot for their 
own life, because he has a higher sense of 
feeling toward taking a decision of their 
own problem 
Self-Management A competence of managing the emotion 
can be gasped clearly. It consist of a 
competence of self-entertaining, releasing 
anxiety, sadness or sensitivity. It’s caused 
by the failure of emotional skill. It’s related 
to other’s emotion/empathy; having 
empathy to the other people included a 
competence of caching balancing social 
signals. 
 
Motivation 
A competence of self-involving to the other 
or a problem of self-controlling own desire, 
self-adapting, optimism, being able to place 
own mood, and a creation. 
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Empathy As the ability to sense others people’s 
emotions, coupled with the ability to 
imagine what someone else might be 
thinking or feeling. 
Social Relationship An art of making relation as a bigger part. 
It is skill of managing other;s emotion. A 
great people in this skill succeed any field 
that needs a relations with others. 
 
10. Inventory scale of Emotional Quotient (EQ) 
The questionnaires in the research are in the closed-direct form. 
The direct questionnaire is the questionnaire with a number of the direct 
questions or statements given to the subject. While the closed 
questionnaire is the questionnaire that the answer has been served, the 
subject just chooses one of the appropriate alternative answers to his/her 
condition and situation. It is mean the subject’s answer is not too broader. 
In making the measurement of the measurement of the EQ, the 
researcher uses Likert’s scale that has been modified into 5 levels; SS 
Sangat Setuju, S Setuju, KS Kurang Setuju, TS Tidak Setuju and STS 
Sangat Tidak Setuju. The doubtful answer is not used as the one of the 
possible answer because the subject who answer unsurely considered that 
he/she cannot decide the statement, so it will difficult to measure how far 
the subject action to the statement. The unsure answer cannot describe 
whether the action can be said positive or negative. The statements which 
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consist of favorable attribute have the positive periodic values. The 
values which are given are SS Sangat Setuju, (5), S Setuju (4), KS 
Kurang Setuju (3), TS Tidak Setuju(2), and STS Sangat Tidak Setuju(1). 
The statement which consist of unfavorable attitude have the negative 
periodic values. The values which are given are SS Sangat Setuju, (5), S 
Setuju (4), KS Kurang Setuju (3), TS Tidak Setuju (2), and STS Sangat 
Tidak Setuju(1). 
The researcher calcumulates the score of emotional quotient to 
know presentation of emotional quotient. The tables has been modified 
into 4 levels; very low, low, medium, and high. 
Table 1.3 Presentase of emotional quotient 
No Score Category 
1 50-75 Very low 
2 76-100 Low 
3 101-145 Medium 
4 146-200 High 
 
11. The Validity of Emotional Quotient Questionnaire 
a. The Validity of Emotional Quotient 
The validity of questionnaire of students emotional quotient uses 
internal validity. The consistency of each question with all questions by 
correlating each questions uses Pearson Product Moment Formula. The 
criteria of validity test is that the test becomes valid if rarithmetic > 
rtable and it does not be valid if rarithmetic < rtable.  
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After being computed, they were consulted to the r table of 
Pearson Product Moment. The value of r table for N = 43 at the level α= 
0.05 is 0,301. The result of the questionnaire indicates that from 60 items 
of questionnaire of student’s emotional quotient, 43  items are valid and 
17 items are invalid.  
From the valdity of the Emotional Quotient questionnaire, the 
researcher take 40 instrument from the questinnaire to the test. 
b. The Reliability of the Instrument 
Beside validity test, the items of the test must be reliable. From 
the result of reliability questionnaire of students emotional quotient 
acquired the reliability coefficient 0,867. The result shows that the 
questionnaire of emotional quotient is reliable. 
B. Review of Writing Ability 
1. The Definition of Writing Ability 
There are many definitions of writing proposed by some linguistics 
based on their own view. Byrne (1997: 1) states that “writing is the act of 
forming graphic symbols, making marks on a flat surface of some kind, 
arranged according to certain conventions to form words and words have to 
be arranged to form sentences”. Whereas, writing is more complex activity 
and process, not only arrange words to sentences form but must consider 
several aspects of writing. According to Nunan (1998: 36), “writing is an 
extremely complex cognitive activity in which a writer is requires 
demonstrating control of a number of variables simultaneously”.  
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Widdowson (1996: 62) states that “writing is described as the use of 
the medium to manifest the graphological and grammatical system of the 
language”. Moreover, Jacob (in Reid, 1993: 236-237) states that student’s 
writing ability refers to the students competence in applying the components 
of writing including content, organization, vocabulary, language use 
(grammar), and mechanism. From the statements, it can be seen that the 
components of writing are important aspects. Students must realize that to 
be a good writer must consider these aspects. 
In addition, Heaton (1998: 135) assumes that “writing skills are 
complex and sometimess difficult to teaach, requiring mastery not only of 
grammatical and rhetorical devices but also of conceptual and judmental 
elements”. In the context of writing process, the writer need consider about 
a good process in order to be a good written form. Brown (1994: 321) 
describes that writing it two step process. First, the writer figures out the 
meaning. Second, the writer put the meaning into the language or 
transaction of meaning into language. It means that the writer should 
understand what he or she wants to say by making planning or outline to 
control the idea. Generally, writing considered as an organic, which needs 
process to develop with suitable words and coherence with the idea without 
lost of throwing words away. The process of writing is important element 
in order to become successful writer and it can be ignored. 
Based on the theories above, it can be concluded that writing skill in 
this study is defined as complex cognitive activity including the act of 
express and arranging the ideas into written form that have to be arranged 
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acoording to certain conventions, which involves content, organization, 
vocabulary, grammar, and mechanics. 
2. The Skills of Writing 
According to Brown (1994, 325-327) there were two categories of 
writing skills. They were micro and macro skills. Micro skills and macro 
skills assist us in defining the ultimate criterion of an assesment procedure. 
Micro skills of writing were appropriately applied to imitative and intensive 
types of writing task, while macro skills writing were essential for the 
successful mastery of responsive and extensive writing. 
a. Micro skills 
1.  Procedure graphemes or orthographic patterns of English. 
2. Produce writing at an efficient rate of speed to suit the purpose. 
3. Produce as acceptable core of words and the appropriate word order 
patterns. 
4. Use accaptable grammatical system (e.g. tense, agreement, 
pluralization), patterns and rules. 
b. Macro skills 
1. Use the rhetorical forms and conventions of written discourse. 
2. Appropriately accomplish the communicative functions of written 
texts according to form and purpose. 
3. Convey links and connections between events,a nd communicative 
such relations as main idea, supporting idea, new information, gievn 
information, generalization, and exemplifications. 
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4. Distinguish between culturally specific references in the context of 
the written text. 
5. Correctly convey culturally specific references in the written text. 
6. Develop and use a battery of wriitng strategies, such as accurately 
assessing the audience’s interpretation, using paragraphs, and 
synonyms, solicating peer and feedback, and using feedback for 
revising and editing. 
Based on micro skill and macro skill above, the students should be 
concerned with some indicates of writing as follows: 
1) Content 
It includes clarity of subject, substantive development of thesis, and 
relevance to assigned topic. 
2) Organization 
It includes fluency of expressions, succinctness, well organization, 
logical sequence, cohesiveness, and coherence. 
3) Vocabulary 
The word choice should deal with sophisticated range, appropriate 
register, and effective word/idiom choice and usage word form mastery. 
4) Language use 
It constructing correct sentences which includes word order, pronouns, 
preposition and the grammar accuracy is most related to tenses used in 
particular text. 
5) Mechanism  
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Pay attention with punctuation, spelling, capitalization, and 
paragraphing. 
According to Ur (1996: 162), writing should maintain between micro 
and macro skills or aspects. The difference of these two skills is on the stress 
of each skill.  Micro skill stresses on specific written form all about level of 
word and sentences including spelling, punctuation, and etc, and macro skill 
emphasizes on content and organization. 
3. The Kinds of Writing 
Brown (1994: 104) explain there are four types of writing used by a 
writer to express and communicate the content. They are: 
a) Narration 
Narration is a form of wriitng to tell a story as a means of making 
sense of the events and happening in the word. It can be both entertaining 
and informing. A text which tells a story based on the writer’s observation 
or his/her imagination and intention to suggest is categorized as narration. 
b) Description 
Description is a form of writing to present a verbal portrait of a 
person, place, or thing. It can be used as a teachnique to enrich other 
forms of writing or as a dominant strategy of developing a picture of 
“what it looks like”. A successful description doesn’t depend on merely 
visual effects. It attempts to evoke all the senses by identifying a subject’s 
significant features and by arranging those features in an appropriate 
pattern. When a writer describes something, he or she needs to capture 
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both detail and wholeness. A writer must select specific, vivid details so 
that he or she can make his or her readers see what he or she sees. 
c) Exposition 
Exposition is a form of writing to give information, make 
explanation, and interprets menaing. It concludes editorials, essays, and 
informative and isntructional material. Exposition text can be written to 
express factual information or interpretation about some factors; or 
reveal the fact about ones’opinion about something, as long as that 
writing is intended to give information and not intended to force people 
to believe or to accept that opinion. It can be concluded that the primary 
function of exposition is to give information to reader and not to tell a 
story, not to describe events, and not to convince about something. 
d) Argumentation 
Argumentation is a form of wriitng to persuade and convince. It 
is closely related to exposition and is often found combined with it. 
Argumentative writing is intended to prove writer’s opinion or to 
suggest other people to accept that opinion. 
4. The Purpose of Writing 
According to Nunan (1998: 8) state that there are were some 
purposes of writing as follows: 
a. To express the writer feeling 
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To express what the writer feels or think, the writer usually uses 
written forms like a diary, poem or poetry, and love letter. It is what is 
used to be called as expressive writing. 
b. To entertain the readers 
The writer intends to entertain the readers through the written 
forms. It usually uses aesthetical materials to entertain the readers. It is 
called as literary writing. 
c. To inform the readers 
The writer intends to give information or explanation something 
to the readers. It is a kind of informative writing. 
d. To persuade the readers 
The writer wants to persuade or convince the readers about 
her/his opinion concept or ideas. It is called as persuasive writing. 
5. The Process of writing 
 
According to Harris (1993: 45-60), there were five stages of writing 
process as follows: 
a. Assembling strategies 
Consist of some classroom activities such as listing questions, 
brainstorming, research (including reading and note making), diagrams, 
planing (using gride and planning sheets), considering text type, 
purpose, and readership. In planing stage, learner needs to consider all 
ideas, however unsettling, in order to select and create the substance out 
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of which he will shape his subjects. Selecting something to write about 
is very much needed. 
b. Drafting and developing the text 
In this stage is proess of creating and developing text. This is a 
procedure up a preliminary sketch. The draft is a further means of 
discovering ideas and exploring what one want to say. Drafting step is 
the time to pour out ideas, with little concern about spelling, 
punctuation, and other mechanical system in complete sentences and 
paragraphs. A draft is based on the planned ideas in prewritng activity. 
c. Editing 
Editing is putting the piece of writing into its final form. In 
editing stage, we eliminated the deficiencies which we fail to notice 
when revising. It pointed out necessary, inappropriate words or 
expression. This stage needs patients to checking of the text to ensure 
that there is no mechanical error. We were intended to make the written 
messages concise and interesting. 
In line with Harris, Hedge (1988: 21-22) states that the process 
of writing also divided into three process namely pre-writing, writing, 
and rewriting, and editing. 
a. Pre-writing 
The good write generate plants for writing at this stage. Pre-
writing is the getting ready to write stage. It was important to writes 
as a warm up. This activity required the student to find, gather, 
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obtain, or develop ideas for the wriitng and planning content 
successfully.  
b. Writing and rewriting 
he second phase of activity is the writing itself and with good 
writers this consist of making a first draft, but writing the first draft 
is often interrupted as the writer stops to read over and review, to get 
an idea of how the text is developing to revise plans, and bringing in 
new ideas or rearrange these already expressed. There is good deal 
of recyclig in the process from planning to drafting reviewing, and 
revising. 
c. Editing 
In this stage consist of erading through and trying to apply a 
reader’s perspective in order to assess how clearly readers might 
follow the ideas. The editig process makes the final readjustment and 
accuracy so that the text is maximally accessible to the reader. So, if 
the writer have ensure that their writing have done and perfect, they 
can share it with real audiences by orally or written. 
6. Teaching Writing 
 
According to Harmer (1998: 79), there were several important points 
that need to be concerned in teaching writing to students of English as a 
foreign language, they are: 
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a. Reinforcement 
Students that benefits when they practice to use English in 
written text after studied how to use English rather than give explanation 
about how English are constructed. By practicing making written text, 
the students mind is working twice. First, they have to remember the 
explanation about how English are constucted, and second, they should 
apply those explanation to express their idea. The visual demonstration 
of language construction is invaluable for both our understanding of 
how it all fits together and as an aid to committing the new language to 
memory. Students often find it useful to write sentences using new 
language shortly after they have studied it. 
b. Language development 
The actual process of writing helps students to learn as they go 
along. The emntal activity that they have to go through in constructing 
proper written texts is all part of ingoing learning experiences. 
c. Learning style 
Every student has their own way in acquiring the knowledge. 
Some of them acquire knowledge by reading and listening. But some of 
them need much time learning by reading and learning. They are more 
suitable to write and to speak rather than to read and listen. For many 
learners, the time to think, to produce language in a slower way, is 
invaluable. Writing is appropriate for such learners. It can also be a quiet 
reflective activity instead of the rush and brother of interpersonal face-
to-face communication. 
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d. Writing as a skill 
Writing must be taught to the students because it is include in 
four English skills. By mastering writing skill, the students will be able 
to produce their ideas into written text freely (Harmer, 1998: 79). 
Teaching writing is a basic language skill, just as important as speaking, 
listening, and reading. Students need to know how to write letters, how 
to put written eports together, how to reply to advertisements and 
increasingly, how to write using electronic media, etc. They also need 
to know some of writings’s apecial conventions such as punctuation, 
paragraph construction. 
They are many important point that need to highlight. Therefore, 
teacher needs to concern with those points. Those points are base of 
teacher’s duties. Harmer (1998: 89) proposed several teacher’s duties as 
follows: 
a) Demonstrating 
This duty requires the teacher to draw features of the text to 
attract student’s attetion (Harmer, 1998: 41). The teacher underlines 
how to organize the text, how to arrange the main idea, and how to 
make their text coherent. 
b) Motivating and provoding students 
Harmer said that teacher can help, provoking the students to 
having ideas, enthuasing them with the value of the task, and 
persuading them what fun it can be (1998: 41). Those suggestion 
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may in form of completing task on the board: reassembling teacher 
also can state the objective of the activity in order to give them clear 
way of thinking. 
c) Supporting 
This duty requires the teacher to be available during the 
writing class. The teacher should control all the sudents’ progresses. 
By the controlling around the class, the teacher will be able to help 
the students to overcome difficulties immediately. The teacher must 
be active to ask to the sudents, which part is difficult or which part 
they do not understand (Harmer, 1998: 42). 
d) Responding 
During the process or when it is finished, the taecher shouls 
respond the students writing. It is a way teacher react to students’ 
contect and constructin. Teacher should give them commet that can 
motivate them further. 
e) Evaluating  
Teacher can invite the students into discussion group to 
evaluate their work.by having example from other students, student 
can get a clear solution to his problem. After that, teacher give feed 
back the students marked scripts. Tecaher ask them to look at the 
errors they have highlighted and try to put revise those errors into 
right (Harmer, 1998: 43). 
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7. The Test of Writing. 
Alderson (1995: 53) explain there are two arguments against 
evaluating writing. The first argument is a general methodological. An 
enabling teacher would want to maximaze the possibilities for learner self-
correction and formal evaluation places the kind of emphasis of product that 
limits learner concentration on process. The second argument is on the very 
real difficulty of evaluating writing. 
Subjective marking is usually used for marking test of writing or 
speaking (Charles Alderson, et. al, 1995: 107). Further, Charles, et. al (1995: 
107) state that there are two types of scale, they are asked not to pay too 
much attention to any particular aspect of the candidate’sproduction. 
According to Jacobs (in Reid, 1993: 235-240), there are two types 
of grading writing. It can be useful tools for evaluating students writing but 
each has different purposes. 
a. Holistic scoring 
Holistic scoring (often referred to as ‘impressionistic’scoring) 
involves the assignment of a single score to a piece of writing on the 
basis of an overall impression of it. This kind of scoring has the 
advantage of being very rapid. Experienced scores can judge a one-page 
piece of writing in just a couple of minutes. The holistic scoring scales 
range from 1-9. 
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b. Analytical scoring 
Analytical scoring is a method of scoring which requires a 
separate score for each of a number of aspects of a task are said to be 
analytic. The advantages of analytical scoring are: (1) it disposes of the 
problem of uneven development of sub skills in individuals; (2) scores 
are compiled to consider aspects of performance which they might 
otherwise ignore; (3) the very fact that the scorer has to give a number 
of scores can judge each of the aspects independently of the others. 
The test of writing was used to collect the data about the 
students’ ability in writing. In this research, the researcher used the 
analysis system for scoring students’ writing ability. Because of the 
scoring was conducted for heterogeneous, possibly less well trained 
group, or in a number of different place.  
To avoid scoring subjecttivity of the data, there were some 
characteristics that should be tested in writing. They were content of 
writing, organization, vocabulary, language use and mechanics. 
(Harmer, 2001: 104). 
Table 2.4 The ESL Scoring of Writing 
No Component Score Citeria 
1. Content 30-27 
 
 
 
26-22 
 
 
 
EXCELLENT TO VERY GOOD: 
knowledge, substantive, thorough 
development of thesis, relevant to 
assigned topic. 
GOOD TO AVERAGE: some 
knowledge of subject, adequate, 
range, limited development of 
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21-17 
 
 
 
16-13 
thesis, mostly relevant to topic, 
but lacks details. 
FAIR TO POOR: Limited 
knowledge of subject, little 
substance, inadequate 
development of topic. 
VERY POOR: does not show 
knowledge of subject, non-
substantive, not pertinent, or not 
enough to evaluate. 
2. Organization 20-18 
 
 
 
 
17-14 
 
 
 
 
13-10 
 
 
 
9-7 
EXCELLENT TO VERY GOOD: 
fluent expression, ideas clearly 
stated/supported, succinct, well-
organized, logical sequencing, 
cohesive. 
GOOD TO AVERAGE: 
somewhat choppy, loosely 
organized but main ideas stand 
out, limited support, logical but 
incomplete sequencing. 
FAIR TO POOR: non-fluent, 
ideas confused or disconnected, 
lacks logical sequencing and 
development. 
VERY POOR: does not 
comunicate, no organization, or 
not enough to evaluate 
 
 
3. Vocabulary 20-18 
 
 
 
 
17-14 
 
 
 
13-10 
 
 
 
EXCELLENT TO VERY GOOD: 
sophisticated range, effective 
word/idiom choice and usage, 
word form mastery, appropriate 
register. 
GOOD TO AVERAGE: adequate 
range, occasional errors of 
word/idiom form, choice, usage 
but meaning not obsecured. 
FAIR TO POOR: limited range, 
frequent errors word/idiom form, 
choice, usage, meaning confused 
or obsecured. 
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9-7 VERY POOR: essentialy 
translation, little knowledge of 
English vocabulary, idioms, word 
form, or not enough to evaluate. 
4. Language 
Use 
25-22 
 
 
 
 
21-18 
 
 
 
 
 
 
17-11 
 
 
 
 
 
 
 
10-5 
EXCELLENT TO VERY GOOD: 
effective, complex constuctions, 
few errors of agreement, tense, 
number, word order/function, 
articles, pronouns, prepositions. 
GOOD TO AVERAGE: efective 
but simple constructions, minor 
problems in complex 
constructions, several errors of 
agreement, tense, number, word 
order/function, articles,pronouns, 
prepositions but meaning seldom 
obsecured. 
FAIR TO POOR: major problems 
in simple/complex constructions, 
frequent errors of negation, 
agreement, tense, number, word 
order/function, articles, pronouns, 
prepositions, and/or fragments, 
run-ons, deletions, meaning 
confused or obsecured. 
VERY POOR: virtually no 
mastery of sentence constructions 
rules, dominated by errors, does 
not communicate or not enough to 
evaluate. 
5. Mechanics 5 
 
 
 
 
4 
 
 
 
3 
 
 
EXCELLENT TO VERY GOOD: 
demonstrates mastery of 
conventions, few errors of 
spelling, punctuation, 
capitalization, paragraphing. 
GOOD TO AVERAGE: 
occasional errors of spelling, 
punctuation, capitalization, 
paragraphing but meaning not 
obsecured. 
FAIR TO POOR: frequent errors 
of spelling, punctuation, 
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1 
capitalization, paragraphing, poor 
handwriting, meaning confused or 
obsecured. 
VERY POOR: no mastery of 
conventions, dominated by errors 
of spelling, punctuation, 
capitalization, paragraphing, 
handwriting ilegible or not 
enough to evaluate. 
 
C. Previous Related Study 
There are some researchers in concerning on writing ability which 
have conducted by the other researchers. What are mentioned below will 
explain about the finding of those research. 
The first researcher is Devi Setya Utami, a student of Sebelas Maret 
University in 2013. She has conducted a research entitled ”Correlation 
between Emotional Quotient, Vocabulary Mastery, and Writing Skill at the 
tenth grade students of SMA N 1 Surakarta in Academic Year 2012/2013”. 
The aims in this study are to find out whether there is a significant 
relationship or not between (1) emotional quotient and writing skill;, (2) 
vocabulary mastery and writing skill; and (3) emotional quotient, 
vocabulary mastery, and writing skill. The population is the tenth grade 
students of SMA N 1 Surakarta. The total number of the students is 320 
students. The sample is 32 students from cluster random sampling. The 
result of the data analysis shows that in the level of significance α = 0.05 (1) 
there is a positive correlation between emotional quotient and writing skill 
(rxy = 0.73 and to = 5.91 > tt = 1.7); (2) there is a positive correlation 
between vocabulary mastery and writing skill (rxy = 0.77 and to = 6.53 > tt 
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= 1.7); (3) there is a positive correlation between emotional quotient and 
vocabulary mastery toward writing skill (rxy = 0.923 and Fo =8 3.68 > Ft = 
3.33). 
The difference between this research and the research that conducted 
by the researcher is in the independent variable. Devi Setya Utami took the 
independent variable about student’s emotional quotient and vocabulary 
mastery, while in this research, the researcher took student’s emotional 
quotient. The similarity of the research is the dependent students Writing. 
The second researcher is Nurhasna, a student of Islamic University 
of Sunan Kasyim Syarim Riau in 2015. She has conducted a research 
entitled “The Correlation between Student’s Emotional Quotient and Their 
Writing Skill at Islamic Junior High School Sawah Kampar Regency. The 
aims in this study are to find out whether there is a significant relationship 
or not between student’s Emotional Quotient and Writing skill. The 
population is the first grade students of Islamic Junior High School Sawah 
Kampar Regency. The sample is 31 students. The result of the data analysis 
shows that in the level of significance α = .05 there is a positive correlation 
between student’s emotional quotient and writing skill (rxy = 0.504 > rt = 
0.367). 
The difference between this research and the researcher that 
conducted by the researcher is in the independent variable. Nurhasa took the 
research in the junior high school while the researcher will take in the senior 
high school. The difference of the research is the dependent variable. 
Nurhasna took student’s emotional quotient and writing skill. But the 
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researcher took the research student’s emotional quotient and writing 
ability. 
The third researcher is Parisa Abdolrezapour. He has conducted a 
research entitled “The relationship between emotional quotient and EFL 
learners' writing performance”. The aims in this study are to find out 
whether there is a significant relationship or not between student’s 
emotional quotient and EFL learner’s writing performance.The population 
is the first grade students of collegues. The sample is 35 students. The result 
of the data analysis shows that in the level of significance α=0.05 there is a 
positive correlation between student’s emotional quotient and EFL learner’s 
writing performance (rxy = 0.73 and to = 5.91 > tt = 1.7). 
The difference between this research and the researcher that 
conducted by the researcher is in the independent variable. Parisa 
Abdolrezapour took the research in the collegue school while the researcher 
will take in the senior high school. The difference of the research is the 
dependent variable. Parisa Abdolrezapour took student’s emotional quotient 
and EFL learners writing performane. But the researcher took the research 
student’s emotional quotient and writing ability. 
Another research is conducted Amalia Wahyuningsih from 
Universitas Persada Indonesia (2004) by title “Correlation between 
Emotional Quotient (EQ) and Students Achievement at Second Grade of 
SMU Lab School Jakarta. “The subject of this research is second grade of 
SMU Lab School Jakarta Timur. The research describe about correlation 
between Emotional Quotient (EQ) and students achievement. The technique 
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analysis data Amalia used scale method from Goleman. The result of this 
research is that Emotional Quotient (EQ) and students achievement has 
correlation. 
The similarities between this research and the researcher that 
conducted by the researcher is in the independent variable. Amalia 
Wahyuningsih also took the research in the senior high school. The 
difference of the research is the dependent variable. Amalia Wahyuningsih 
took student’s emotional quotient and students achievement. But the 
researcher took the research student’s emotional quotient and writing 
ability. 
D. Rationale 
Mastering English as means communication and tarnsferring 
information in this global area becomes important reasons for teaching English 
since early years. One of the goals is to improve the ability to communicate in 
English, which is manifested i foru skills: writing, three step before; there are 
listening, speaking and reading. Therefore, writing can be the one of problem 
that often rises in English class. To make our writing result be good, people 
have to know the vocabulary and master the grammar. 
Writing is one important skills in language study which must be 
mastered. Writing is removal or transferring thiking or feeling into language 
symbol. It can also be defined, that writig is the effect of putting oral language 
to written language by means of symbol. Writing involves some language 
components such as grammar, vocabulary, spelling, and punctuation. 
Therefore, writing need some language components mastery. 
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Byrne (1998: 13) states that writing has two meanings, the first one is 
make paper or some other surface by means of pen etc, with symbol letters or 
words and the second one is form or mark the symbol that represent or 
constitute a word or sentence or document. Byrne (1998: 14) defines that 
writing is an act of forming graphic symbols; making marks on a flat surface 
of some kind. Writing also can be the way to communicate to other. The good 
communication using writing occur when completed by good skill of writing. 
The skill itself requires four elements including grammar (language use), 
content, coherence (organization), and vocabulary. 
Writing is a difficult activity for most people, both in the mother tongue 
and in foreign language. Writing is one more complex because it is a 
combination between one skill and the other skills. When the writer wants to 
write about something, he does not only have to know about the step by step to 
make a good writing but also he must be capable in structure of sentences 
(grammar), undestanding about punctuation and spelling, vocabulary and 
paragragh development. 
In writing, the relationships between sentences operate at several levels. 
There need to be thematic unit; they need also to be a logical progression, of 
the make clear but the use of conjuctions on the surface and underlying logic 
in the proportions of the text; they needalso to be grammatical link age between 
sentences. Based on the statements, writing needs carefulness and 
understanding about its aspects of writing, step by step to make a good writing. 
Besides, the writer must understand about the grammatical rules in every 
sentences and how to develop the sentences to make a good paragraph. 
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People cannot understand about English directly, they need patient and 
attention it. There are many factors that can affect one’s writing ability, one of 
them is Emotional Quotient. Emotional quotient is the ability to know one’s 
emotion, manage emotion, motivate oneself, recognize emotion in others, and 
handle relationship. One’s emotional quotient is considered to have a big effect 
on one’s writing because writing process needs a good emotions, either 
physically and mentally. Writing activity is influenced by emotional quotient. 
One of the aspects of emotional quotient is self-management which includes 
one’s ability to managing stress and anger, and also one’s ability to motivate 
himself. One will get difficulty in understanding when he writes if he is on 
unstable emotion. Without any ability to deal with stress management and 
motivating himself, he will write badly. That is why one’s emotional quotient 
will affect one’s writing ability. 
So, it is the important of emotional quotient forthe students to learn 
english language especially on writing ability.It is supported by Brown (2004: 
4), high proficiency language learners were well-balanced, emotionally stable, 
less instrumentally motivated, and less anxiety. It can be said that the students 
will be good in writing if they can manage themselves. 
E. Hypothesis 
Based on the theoritical review and rationale, the hypothesis can be 
formulted as follows: 
Ha: ro ≥ rtable 
Ho: ro < rtable 
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1. Ha: There is a positive correlation between Emotional Quotient and 
Writing Ability at The Eleventh Grade Students of SMA Muhammadiyah 
1 Karanganyar in 2017/2018 Academic Year. 
2. Ho: There is no significant positive correlation between Emotional 
Quotient and Writing Ability at The Eleventh Grade Students of SMA 
Muhammadiyah 1 Karanganyar in 2017/2018 Academic Year 
If Ha is accepted, it implies that there is a significant positive correlation 
between Emotional Quotient (X) and Writing Ability (Y). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 48 
 
CHAPTER III 
RESEARCH METHODOLOGY 
 
A. The Research Design 
The researcher uses a correlation research design. Correlation method 
is a method of which the goal is to describe the relation between two or more 
events or characteristics (Creswell 2012: 338). The reason of choosing this 
method is that the researcher wants to know the strength of the relation of two 
or more variables based on correlation coefficient. 
Johnson and Christensen (2000: 27) state that there are three possible 
result of a correlation study: a positive correlation, a negative correlation, and 
no correlation. The correlational coefficient is a measure of correlation strength 
and can range from-1.00 to +1.00. perfect positive correlation would result in 
a score of +1. Perfect negative correlation would result in -1 . 
1. Positive Correlation: both variables improve of decrease at the same time. 
A correlation coefficient close to +1.00 indicates a strong positive 
correlation. 
2. Negative Correlation: indicates that as the amount of one variable improves 
the other decreases. A correlation coefficient close to -1.00 indicates a 
strong negative correlation. 
3. No Correlation: indicates any relationship between the two variables. A 
correlation coefficient of 0 indicates no correlation. 
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There are three types of correlational study as follows: 
1. Bivariate: Bivariate is correlational study which involves one 
independent variable (X) and one dependent variable (Y). 
2. Multivariate: Multivariate is correlational study which involves two 
or more independent variables (X1), (X2), (X3) and dependent 
variable (Y). 
3. Canononic: Canonic is correlation study which involves two or more 
independent variables (X1), (X2), (X3) and two or more dependent 
variables (Y1), (Y2), (Y3). 
In this research, the researcher used bivariate type. There 
were two variables in this study. They consisted of one independent 
variable (X) and one dependent variable (Y). 
a) The Independent variable (predicator variable) is Emotional 
Quotient (X). 
b) The dependent variable (criterion variable) is writing ability (Y). 
 The relationship between Emotional Quotient (X) and WritingAbility (Y) 
 
Emotional 
Quotient (X) 
  
Writing Ability 
 (Y) 
 
Table 3.1 Relationship the Variables in Correlational Study 
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B. Setting of the Study 
1. The Place of the Study 
The research was conducted at SMA Muhammadiyah 1 
Karanganyar. The school is located at Jl Brigjen Slamet Riyadi 
Karanganyar. The school can mention was the strategies location 
because that school was far along the road and crowded. The building is 
very simple but is very comfortable to teaching learning process.  
2. Time of the Research 
The research was conducted from March to April. The research 
schedule as follows: 
a. Designing research proposal was in January 2018 
b. Proposal seminar was conducted in March2018 
c. Observing the sample and collecting data was conducted in March-
April 2018. 
d. Writing research report was accomplished in April-May 2018 
C. The Population, Sample, and Sampling 
1. Population  
Sugiyono (2010: 117) defines population as the generalization 
region which consist of: object / subject with certain and quantity by the 
researcher to be studied then conclude it. Creswell (2012: 142) defines 
population is a group of individuals who have the same characteristic.  
Based on that theory the researcher can be concluding that 
population is all of the students that will be a sample but it is still general. 
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The population to which was carried is all the second grade students of SMA 
Muhammadiyah 1 Karanganyar. They are fifthteen class. There are 36 
students of ICT class, 44 students of IPA 1 class, 43 students of IPA 2 class, 
44 students of IPA 3 class, 45 students of IPA 4 class, 44 students of IPA 5 
class, 44 students of IPA 6 class, 45 students of IPS 1 class, 47 students of 
IPS 2 class, 45 students of IPS 3 class, 46 students of IPS 4 class, 48 students 
of IPS 5 class, 48 students of IPS 6 class, 42 students of IPS 7 class. 
2. Sample 
Arikunto (2006: 131) said that sample is representative of 
populations in research. In the same way, Creswell (2012: 142) defines 
sample is a subgroup of the target population that the researcher plans to 
study for generalizing about the target population.In this research, there are 
fifhteen classes of the eleventh grade students of SMA Muhammadiyah 1 
Karanganyar in Academic Year 2017/2018. The researcher took 2 classes 
consist 86 students. There are XI IPA 3 and XI IPA 4. The XI IPA 3 and XI 
IPA 4 class as the sample of this research. The XI IPA 5 class as the try-out 
test the questionnaire.  
3. Sampling 
Sampling is a technique used in taking sample. Sugiyono (2010: 
118) defines sampling technique as the technique in taking the sample. 
Arikunto states that sampling refers to the process of selecting the subject 
of research from the population. (Arikunto, 2006: 37). There are two 
sampling strategies, they are probability sampling and non-probability 
sampling. Probability sampling consists of simple random sampling, 
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systematic random sampling, stratified random sampling, cluster sampling 
and multi stage sampling, while non-probability sampling consists of 
purposive sampling, accidental sampling, and quota sampling. 
Sampling is a technique of collecting sample refers to process of 
selecting the individual (a sample) from a population preferably in such a 
way that the individuals are representative of the larger group from which 
they are selected (Fraenkel and Wallen, 1993: 671). 
The researcher used multistage random sampling. Creswell (2012: 
974) states that multistage random sampling, taken in a series of steps with 
the sampling portions constituting the sample (units or increaments) at each 
step being selected from the larger or greater number of portions of the 
previous step, or from a orimary or composite sample. Multistage is a 
complex form of cluster sampling which contains two or more stages in 
sample selection. Then, the researcher used random as the technique to 
determine the object of research. 
This technique is chosen because there are three majors in the tenth 
grade students in determining of SMA Muhammadiyah 1 Karanganyar in 
academic year 2017/2018. There are two steps in determining the sample. 
They are step of selecting the major and step of selecting the class. 
There are fiveteen classes at the eleventh grade students of SMA 
Muhammadiyah 1 Karanganyar. The researcher took one major among three 
majors. The following were the steps of selecting the major: 
a. Listing the code of the name of the major 
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b. Writing down each code of major in a piece of rolled paper 
c. Putting all pieces of paper in container 
d. Shaking the container well 
e. Taking of the rolled papers 
After the steps of selecting the major, the researcher took one class 
among seven classes. The following were the steps of selecting the class. 
a. Listing the code of the name of the major 
b. Writing down each code of major in a piece of rolled paper 
c. Putting all pieces of paper in container 
d. Shaking the container well 
e. Taking of the rolled papers 
D. The Technique of Collecting the Data 
The researcher uses questionnaires and and test as the techniques to 
collect the data for the study. The purpose of collecting data is to obtain the 
data of correlation emotional quotient and writing ability. The main 
components of the technique of collecting the data are as the following: 
1. The Instruments of Collecting the Data 
In the collecting emotional quotient data, the researcher divided into 
two components. There were questionnaire of emotional quotient, validity, 
and reliability of questionnaire. 
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a) Questionnaire of Emotional Quotient 
The researcher used questionnaire to get the data of the students 
Emotional Quotient. A questionnaire is a technique of collecting data 
using some written questions that must be answered by the respondens 
(Sugiyono, 2010: 199). 
The researcher will use the closed-direct form. The direct form 
questionnaire is the questionnaire with a number of the direct questions 
of statements given to the subject. While the closed questionnaire is the 
questionnaire that the answers to his/her conditions and situations. It’s 
mean that subject’s answer is not too broader. 
The questionnaire which is used is multiple choices type. The 
questionnaire consist of four alternatives is based on the Likert Scale 
Type. In this scale, the response to the statement of the questionnaire is 
usually expressed in five options and in determining the students scores, 
the researcher at the first determined the item score each statement in the 
questionnaire. The questionnaire consist 60 items and each item has five 
options with the scale of scoring from 1 to 5. The students are required 
to choose one of them based on what the students actually experienced. 
If it has not ever happened, it is also an actual response of the students 
toward the situation given in the questionnaire. 
Each question has five alternative : SS for Sangat Setuju, S for 
Setuju, KS for Kurang Setuju, TS for Tidak Setuju and STS for Sangat 
Tidak Setuju. The students are required to choose one of them based on 
what the students actually experienced. If it has not ever happened, it is 
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also an actual response of the students toward the situation given in the 
questionnaire. 
For positive and negative statements, the way to score is as 
follows: 
Table 3.2 Positive and Negative Statement 
Statements SS S KS TS STS 
Positive 5 4 3 2 1 
Negative 1 2 3 4 5 
 
2. Test 
Creswell (2012: 210) say that a test is an instrument containing 
items whose answer right or wrong. Creswell (2012: 215), states that a test 
can be defined as a task or series of task used to obtain systematic 
observation presumed to be representative of educational or psychological 
traits or attributes. A test is useful to help the teacher to measure the 
student’s writing ability, to know the student’s progress, to motivate and 
direct student learning and also to evaluate the teaching process, whether it 
is good or not. 
The researcher uses a test to measure the students writing 
ability. The kind of test is writing test where the learners prepare in advance 
and it was accorded with the curriculum applied in the school. First, the 
researher interviewed the English teacher of XI IPA 3 and XI IPA 4 classes, 
she is Mrs. Lienti Afiania, related to the writing test. Commonly, it applied 
in the class. After discussing, the researcher used an exercise to the students, 
asked them to write about the description of report text. The technique is 
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writing test. It is used to know capability on constructing their own words 
into sentences and the sentence structure used. (Nic Underhill, 1987: 45). 
a) Instrument Validity 
A valid instrument means that the instrument is suitable for 
measuring the object that will be measured. In this instrument, the 
researcher used content validity for the writing ability instrument and 
emotion quotient instrument. Alderson (1995: 178) stated that content 
validity is the representativeness or sampling adequacy of the content 
the substance, the matter, the topic of a measuring instrument. It 
involves gathering the judgment of “experts” people whose judgment 
one prepared to trust, even if it disagree with one’s own (Alderson, et al, 
1995: 175).  
b) Instrument Reliability 
A reliable instrument means that the instrument always gives the 
same result in measuring the same object at different times. When the 
researcher want to know the reliability of writing instrument, the 
researcher used another rater to give score then compare the rater’s mean 
score to her own mean score; the consistency of the score result means 
the instrument is reliable. It is shown by the narrowed result of the two 
raters mean score. The technique is known as inter-rater reliability 
(Alderson, et al, 1995: 99). 
E. Try out of the Instruments 
It is needed to conduct try-out for the research instrument before it is 
used to take the data of the sample. Try out is used to know to what extent the 
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validity and reliability of the instrument since good instruments have to be 
valid and reliable. The try out instrument had been done by the selected 
students based on cluster random sampling technique. 
1. The Validity of the Instrument 
Sugiyono (2010: 173) defines valid means that instrument is able 
to measure what it is designed to measure. In order to find out the validity 
of the items being tested in the test, the result of the try out will be 
computed by using Pearson Product Moment formula as follows: 
r xy =   N𝑁∑𝑋𝑌 − (∑𝑋)(∑𝑌) 
  √{∑X²−(∑X)²} {N∑𝑌² − (∑Y)²} 
Where: 
r  xy : The coefficient of correlation between X and Y 
N : The number of the students 
∑X : The sum of the scores of each item 
∑Y : The sum of the scores of each students 
∑XY : The total calculation between total score and item score 
     (Arikunto, 2006: 146) 
A valid instrument means that the instrument is suitable for 
measuring the object that will be measured. The instrument can be valid if 
the correlation coefficient rxy > rtable by using 5% level of significance. 
To know whether rxy is valid or not, the researcher used rtable of 
Product Moment If the rxy is greater than the value of rtable (rxy > 0.210), 
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it means that rxy is valid. If the rxy is smaller than the value of rtable (rxy 
< 0.210), it means that rxy is invalid. 
2. The Reliability of the Instrument 
A reliable instrument means that instrument always gives the same 
result in measuring the same object at different times. In order to know the 
reliability of the instrument of questionnaire, the researcher used the Alpha 
Cronbach Formula. The formula as follows: 
 R11 =(
𝐾
𝐾−1
) (
1−∑Si²
St²
) 
  Where: 
R11 : The coefficient of reliability 
K : The number of valid items on the test 
∑Si² : Total variance of each item 
St² : The variance of all scores on the total test 
(Creswell, 2012: 276) 
The result of measuring the reliability of the questionnaire is 
consulted to the rtable for N= 43, α: 0.05. It is Reliable if r11 > 0.310. The 
result of reliability (r11) of the questionnaire of student’s emotion 
quotients was 0.836. The value of the robtainedof questionnaire was higher 
than ttable(ro >rt). It means that the instruments are reliable. 
According to Arikunto (2006: 276), the criteria of reliability 
coefficient are: 
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Table 3.3 Interpretation of r11 for reliability 
0,80 < r11= 1,00 very high reliable 
0,60 < r11= 0,80 high reliable 
0,40 < r11= 0,60 medium reliable 
0,20 < r11= 0,40 low reliable 
0,00 < r11= 0,20 very low reliable 
 
Reliability test criteria is if p < 0.05 then it can be concluded 
that the grain is reliable, otherwise if p > 0.05 so the item is not 
reliable. 
F. The Technique of Analyzing the Data 
After collecting the data, the next step is analyzing the data to know 
whether there is a positive correlation between  emotional quotient and writing 
ability. In this research, the researcher used some techniques of analyzing data, 
they are as follows: 
1. Pre-requisite Test 
Before testing the hypothesis, there are pre-requisite tests. The tests 
cover normality test, linearity test and significance of regression test. 
Those tests are required in correlational study to convince that the data is 
normal, significant and linear. 
a. Normality Test 
Normality test is one of the prerequisite tests before entering 
linear regression analysis, that is used to know whether the dependent 
variable are normally distributed or not. To check the normality of the 
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dependent variable, the researcher using manual computation based 
on liliefors method with the procedure below: 
1. Hypothesis 
H0 : sample causes from normal distributed population 
H1 : sample does not causes from normal distributed population 
a. Test statistic 
L : maks F(Zi) - S(Zi) 
With : 
F(Zi)=P(Z≤z) ; Z~ N (0,1) 
Zi= standar skor = 𝑥1 − 𝑥 
   S 
S = deviation standard 
b. Critic zone 
DK = {L L > Ia:n} with n = sample 
c. Significance taraf : α = 0.05 
d. Test result 
Ho can be accepeted if L > Ia:n 
 
b. Linearity Test 
Linearity testing is aimed in order to know whether two 
variables which done by statistical analysis correlation the linear 
relationship or not. The computation of linearity test of students’ 
emotional quotient and students writing ability. 
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In this study the researcher uses Simple Linear Regression 
with the formula as follows: 
  y = a +  bX 
  Where: 
  y : calculated value of Y (dependent variable) 
  a,b : constant number 
  X : independent variable 
(Sugiyono, 2010: 261) 
2. Hypothesis Testing 
After testing the pre-requisite test, the researcher tests the 
hypothesis between Emotional quotient and students Writing ability. To 
test the hypothesis whether there is a positive correlation between 
Emotional quotient and students Writing ability the researcher used 
Pearson Product Moment Formula as follows: 
rxy=  N𝑁∑XY − (∑X)(∑Y) 
 √{∑X²−(∑X)²} {N∑Y² − (∑Y)²}     
      Where: 
      r : the coefficient of correlation between X and Y 
     X : the score of Emotional intelligence (questionnaire) 
     Y : the score of students Writing Ability 
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     N : the number of sample 
The value of rxy then, is compared with product moment formula 
table (r11) at significance of 5% and N= the number of respondent. If rxy is 
greater than rt (rxy>r11), it means that Ho is rejected and therefore Ha is 
accepted. 
Table 3.4 The Interpretation of r value 
r value Interpretation 
0.800-1.00 Very strong 
0.600-0.79 Strong 
0.400-0.599 Medium 
0.200-0.399 Low 
0.000-0.199 Very low (no correlation) 
 
(Sugiyono, 2010: 184) 
There are two hypothesis in this research. There are alternative 
hypothesis (Ha) and Null hypothesis (Ho). The alternative hypothesis (Ha) 
means there is a significance correlation between emotional quotient (X) 
and students writing ability (Y). When the alternative changed into Null 
hypothesis (Ho), it says there is no correlation between emotional quotient 
and students writing ability (Y). 
a. Ho: There is no positive correlation between emotional quotient 
and students writing ability. 
b. Ha : There is positive correlation between emotional quotient 
and students writing ability. 
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If Ho is rejected, it implies that there is a positive significance 
correlation between emotional quotient and students writing ability. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
This chapter presents the result of the research. This research is aimed to 
knowing the correlation between emotional quotient and writing ability in the 
eleventh grade students of SMA Muhammadiyah 1 Karanganyar. The explanation 
can be seen more as follow: 
A. The Description of the Data 
The research description is based on the score of test to know 
emotional quotient and writing ability of class XI IPA 3 and XI IPA 4 class 
of senior high school of SMA Muhammadiyah 1 Karanganyar. It is 
presented in the form of mean, median, mode, standard deviation, the 
highest score and the lowest score which is completed with the variable 
description in the form of histogram. The data obtained from the research, 
namely the students emotional quotient and writing ability can be explained 
as follows: 
Table 4.1 The Desriptive Statistics of Each Variables 
Descriptive Statistics 
Variable N Minimum 
Score 
Maximum 
Score 
Mean Std. 
Deviation 
Emotional 
Quotient 
(EQ) 
86 98 180 147.31 15.174 
Writing 
Ability 
86 50 86 69.88 7.231 
 
The whole data are statistically presented at the table above. It is 
found that the subject of the research is symbolized as N. N is the 
 65 
 
respondents, which consist 0f 86 students. The highest score of each 
variable is described in the maximum score and the lowest one is described 
as minimum score. The mean (or the average score) is the result of the whole 
score divided into the whole respondent. The standard deviation describes 
the dispersion value. The statistical computation can be seen at appendix. 
1. The Data of Emotional Quotient 
The data of Emotional Quotient were obtained from a test. The 
data is taken from 86 students as the respondents the research as follow: 
Table 4.2. Data Description of Emotional Quotient 
Parameter Score 
Total 12.669 
Maximal score 180 
Minimal score 98 
Mean  147,31 
Median 146 
Mode 145 
Standard Deviation 15,174 
 
From the data above, the highest score of the test is 180, and 
the lowest score of the test is 98, the range is . Thus, from the 
computation of the data of students emotional quotient, it is 
acquired. 
2. The Data of Writing Ability 
The data of writing ability on report text were obtained from a 
test. The data is taken from 86 students as the respondents the research 
as follow: 
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Table 4.3 Data Description of Writing Ability 
Parameter Score 
Total 6.010 
Maximal score 86 
Minimal score 50 
Mean  69,88 
Median 69 
Mode 70 
Standard Deviation 7,231 
 
From the data above, the highest score of the test is 86, and 
the lowest score of the test is 50, the range is 86. Thus, from the 
computation of the data of students writing ability on report text, it 
is acquired. 
B. The Testing of Pre-Requirement Analysis 
 
The characteristic of the data of the research determines the 
techniques of analyzing the data. Before analyzing the data, it is necessary 
to examine the data. The examination covers normality and linearity. 
 
 
1. Normality Test 
Normality test is one of the pre-requisite tests before entering the 
linear regression analysis, that is used to find out the whether the 
population is in normal distribution or not. The normality test is 
purposed to know whether the variable data research, the normality test 
uses manual computation by using liliefors method. The computation 
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analysis can be seen at appendix. The result can be seen from the Lo (L 
obtained) compared to Lt (L table), L stands for liliefors with α = 0.05. 
It tells that the distribution of the data is normal if Lo < Lt, conversely 
if Lo > Lt, it tells that the distribution of the data is not normal. The 
summary of the normality test result of each variable can be seen at table 
4.4. 
Table 4.4 The summary of  Normality test 
No Variable N Lobt Ltable Alfa Conclusion 
1. Emotional 
quotient 
86 0.108 0.886 0.05 Normal 
2. Writing 
Ability 
86 0.181 0.886 0.05 Normal 
 
Based on the computation on normality analysis, the highest 
score obtained (Lo) max are 0.181 and 0.108, the Ltable for N= 86 is 
0.886. Because Lobtained is lower than Ltable the data is in normal 
distribution. 
 
 
2. Linearity test 
Besides normality test, linearity test is also used by the 
researcher for the pre-requirement analysis. Linearity test is used to 
determine whether the relationship between the independent variable 
and dependent variable in the form of a straight line (linear relationship) 
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or not. The computation of linearity analysis can be seen at appendix. 
The researcher uses F test to know the linearity of the test. 
The computation of linearity testing student’s emotional 
quotient (X) and writing ability (Y) shows that the value F-obtained is 
1.068. Fdeviation must be compared to F table. The value of Ft at the 
level of significance α = 0.05 is 0,310. it can be seen that F-obtained is 
lower than F table or Fo (0,194< Ft (0,310). it means that the regression 
between students emotional quotient and writing ability is linear. The 
summary of linearity test results can be seen in the following table: 
Table 4.5. The Linearity Test 
Test Fo Ft Linearity 
Linearity test between 
emotional quotient 
and writing ability 
0,194 0,310 Linear 
 
The result is the Fo number = 0,194 and Ft = 0,310, Fo is lower 
than Ft.It means that there are linearity correlation between student’s 
emotional quotient (X) and writing ability (Y). 
C. Hypothesis Testing 
The researcher state there is a correlation between emotional 
quotient and writing ability of the students XI IPA 3 and XI IPA 4 in SMA 
Muhammadiyah 1 Karanganyar. Test the hypothesis done to prove the 
correlation between emotional quotient and writing ability. 
After the computation of normality and linearity testing shows that 
be data are is normal distribution and the regression is linear, the researcher 
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can continue to test the hypothesis of the research stated on the previous 
chapter. The researcher tests the null hypothesis (Ho) against the laternative 
Hypothesis (Ha). The hypothesis are presented as follows: 
Ho : There is no correlation between student’s emotional quotient and 
writing    ability. 
Ho = rxy  ≤ 0 
Ha : There is positive correlation between student’s emotional quotient 
and writing    ability. 
Ha = rxy ≥ 0 
Where: 
Ho : Null hypothesis 
Ha : Alternative Hypothesis 
rxy : the value of r test 
The analogy of hypothesis formula above is when the value of rxy 
is 0 or lower than 0, it means that there is no correlation. On the contrary, 
when the value of rxy is higher than 0, it means there is positive correlation 
or it has correlation. In addition, the null hypothesis will be rejected and the 
alternative hypothesis will be accepted if the r value of rxy is highest than 
0. Meanwhile, the alternative hypothesis will be rejected and the null 
hypothesis will be accepted if the value of rxy is lower than 0 or same as 0. 
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The hypothesis that tested is Ho saying is no positive correlation 
between student’s emotional quotient (X) and writing ability (Y); the 
against the alternative hypothesis Ha saying there is positive correlation 
between student’s emotional quotient (X) and writing    ability (Y). The 
computation can be seen in appendix. 
Based on the calculation, it is gotten the rxy is 0.684 then is related 
to the rtable with N = 86 and the significantly 0.05 is 0.210. So, it can be 
compared that rxy can be stated that the null hypothesis Ho is rejected and 
therefore the alternative hypothesis is accepted. The conclusion is that there 
is a positive correlation between student’s emotional quotient (X) and 
writing ability (Y). 
D. Discussion and Research Findings 
1. The Student’s Emotional Quotient of The Eleventh Grade Student’s 
of SMA Muhammadiyah 1 Karanganyar in The Acedemic Year of 
2017/2018 
The data obtained from the questionnaire and the test that filled 
in by eleventh grade student’s of SMA Muhammadiyah 1 Karanganyar 
is presented as below. The mean (average scores) is 153,69. Mean is the 
average value of the data of a group. It is gained from summing up all 
individual data of the group dividing it by the total of the individuals. 
From the questionnaire, the category score of student’s emotional 
quotient is high. 
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The data of the mode or the most frequent value of a group. The 
mode of student’s emotional quotient of the eleventh grade students of 
SMA Muhammadiyah 1 Karanganyar is 147. Standard deviation is the 
distance of individual value from the mean. The data shows the Standard 
deviation is 19.220. The data of the median is 149. 
The result from emotional quotient test that filled in by eleventh 
grade student’s of SMA Muhammadiyah 1 Karanganyar is presented as 
below. The mean (average scores) is 147,31. Mean is the average value 
of the data of a group. It is gained from summing up all individual data 
of the group dividing it by the total of the individuals. From the 
emotional quotient test, the category score of student’s emotional 
quotient is high. 
The data of the mode or the most frequent value of a group. The 
mode of student’s emotional quotient of the eleventh grade students of 
SMA Muhammadiyah 1 Karanganyar is 145. Standard deviation is the 
distance of individual value from the mean. The data shows the Standard 
deviation is 15,174. The data of the median is 146. 
2. The score of student’s Writing Ability of The Eleventh Grade 
Student’s of SMA Muhammadiyah 1 Karanganyar in The 
Academic Year of 2017/2018 
The data of writing ability is gotten from the test of the eleventh 
grade students of SMA Muhammadiyah 1 Karanganyar in the academic 
year of 2017/2018. The mean (average scores) is 69.88. Mean is the 
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average value of the data of a group. It is gained from summing up all 
individual data of the group and dividing it by the total of the 
individuals. 
The data of the mode or the most frequent value of a group. The 
mode of writing ability of the eleventh grade students of SMA 
Muhammadiyah 1 Karanganyar is 70. Standard deviation is the distance 
of individual value from the mean. The data shows the Standard 
deviation is 7,231. The data of the median is 70. The minimum score 
from student’s writing ability is 50. The highest score from students 
writing ability is 86. 
3. The Correlation between student’s Emotional Quotient and 
Writing Ability on the eleventh grade of Senior High School in SMA 
Muhammadiyah 1 Karanganyar. 
The result of the first hypothesis test shows that there is a 
significant correlation between student’s Emotional Quotient and 
Writing Ability. It can be proved from the product moment correlation 
test result that rxy > r table (0,682 > 0,212) for level significance 0.05. 
The result of this research show that there is a significant 
relationship betwween emotional quotient and Writing ability. It means 
the students would benefit from English lesson that they can manage 
their emotion. There is a good idea to know the ability to control 
themselves feeling, spirit, perseverance, motivation, and capability to 
fight against frustation and impulse to make a peace and relax 
atmosphere to get rid of stress that is able to block up their thinking 
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ability and also to recognize other’s feeling to keep well relationship and 
solve the problem about English lesson. Emotional quotient is person’s 
ability in managing her/his emotion. Thus, they can use their mind 
completely without emotion block. 
This research proves that emotional quotient in English lesson in 
one of the important factor that influence the English writing ability. 
Emotional in English writing ability acquires the insight and knowledge 
to make a good in learning English. Emotional in English lesson is key 
to get a good achievement on writing ability. 
From the test of hypothesis, it is known that there is a correlation 
between emotional quotient and Writing ability. It can be seen from the 
value of rxy obtained that is higher than r table. rxy is the value that is 
gotten fro measurement of the writing ability score, emotional in English 
lesson questionnaire score and the mount of the subject of the research 
by using Pearson Product Moment Formula. In this research, the 
researcher uses Microsoft Excel program to compute the correlation 
measurement. 
 From the computation, the result of rxy value represent the 
correlation level of the emotional quotient in English lesson as the 
dependent variable to writing ability as independent variable. The rxy 
gotten 0,682 to check correlation decision we have to compare the rxy 
gotten with r table. r table is the comperator of the rxy value in the 
correlation measurement. The level of r table is based on the mount of 
subject and the level of significant  0.05 we get the value of r table. It 
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can be seen that the rxy gotten is compared with r table. It can be seen 
the rxy obtained is higher that r table value. If the result of comparison 
is gets the rxy less than r table it can be conclude that there is a positive 
correlation between emotional quotient and writing ability.  
Goleman (2001: 512) also stated EQ is abilities such as being 
able to motivate one and persist in the face of frustation, to control 
impulses and delay gratification, to regulate one’s moods and keep 
distress from swapping the ability to think, to emphasize and to hope. It 
means that learning process also need EQ. 
Writing ability is influenced by emotional quotient. Students 
who can controltheir emotion well can focusing their mind to write or 
to learn something in a condition where they face problems. Besides, 
students who have good emotional quotient will easily understand 
information in written text. It can be assumed based oh the theory above 
that students writing ability is greatly supported by emotional quotient. 
Based on the explanation above, the researcher assumes that 
emotional quotient need to be improve so that they give musch benefits 
to the students writing ability. It is because by having emotional 
quotient, the students will be able to achieve a better achievement in 
writing ability. 
Meanwhile, the result hypothesis testing shows that the rxy 
obtained is higher than r table. It can means there is a correlation 
between emotional quotient and writing ability of XI IPA 3 and XI IPA 
4 SMA Muhammadiyah 1 Karanganyar school, Karanganyar in 
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academic year 2017/2018. Then, it also means that increase of writing 
ability will be followed by increase of emotional quotient in English 
lesson. 
This research emphasizes emotional quotient in English lesson 
as the important factor that inluence writing ability. Emotional quotient 
in English lesson is the act to acquire insight and knowledge by learning 
process in the outside classroom. Emotional quotient in English lesson 
here as independent variable is covering many aspects on the students 
English learning process. 
From all hypothesis, it can be summarized that there is a positive 
correlation between emotional quotient (X) and writing ability (Y) of 
the eleventh grade students of SMA Muhammadiyah 1 Karanganyar in 
the academic year of 2017/2018. 
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CHAPTER V 
CONCLUSION, IMPLICATION, AND SUGGESTION 
 
This chapter provides the conclusion from the previous chapter, implication, 
and the suggestion for the future research. The conclusion is to answer the statement 
of the research problem. 
A. Conclusion  
From the data analysis chapter, the researcher concludes that there 
is a positive correlation between student’s emotional quotient and writing 
ability of the second grade students of SMA Muhammadiyah 1 Karanganyar 
in the Academic Year of 2017/2018. It can be seen from the rxy obtained is 
higher than r value (0,682 > 0.210) for level significance 0,05. Then, 
student’s emotional quotient is one of important factors for achieving good 
English writing score. It can be seen from the contribution that it gives to 
English writing score. The coefficient of determination between the 
student’s emotional quotient and writing ability is 64.7%. It means that 
64.7% variance of English writing ability is contributed by student’s 
emotional quotient while the other factor 35.3% is contributed by other 
factors. 
B. Implication 
The findings of this research suggest several implication for English 
langauge teaching profession. Goleman et al (1996: 38) said that when we 
believe that emotional quotient can be increased, trained and schooled and 
if we assume that it may be possible to educate those who are low in 
emotional competencies to improve their abilities to better recognize their 
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feelings, express them, and regulate them (Alderson, 1996: 126), language 
policy makers are expected to include programs to raise the emotional 
competencies of their learners. Curicula are expected can educate the 
student’s about the value of emotional competencies (e.g recognition of 
emotions in self and others, empathy, conflict resolution). 
Moreover, English teacher are expected to be more familiar with the 
concept of raising their student’s emotional competencies and then trying to 
enhance the emotional quotient of their students’. Materials developers are 
required to include techniques which pay more attention to emotional 
factors, leading the learners to more self and other discovery. The teacher 
can use some techniques to increase emotional quotient in their classroom 
include: discussion, watching emotional videos, self-disclosure, designing 
questionnaire and reading literature and psychological texts. For example, 
holding discussion groups on emotional copetencies can strongly contribute 
to emotional literacy. Discussion group are expexted to the students can 
express their feelings freely and share it with others. It is an explicit way 
can help the students knowing themselves more deeply, foster good 
relations with others, and reduce stress and anxiety. 
C. Suggestion 
Based on the conclusion and implication above, the researcher 
would like to suggest as follows: 
1. For the teacher 
a. The teachers have an important rule in teaching, which is expected 
to be more aware to their student’s emotional quotient. 
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b. The teachers should try to give some helpful techniques is classroom 
activities which can enhance student’s emotional quotient, so that 
the student’s writing ability will be more increase. 
c. The teachers should give motivation and attentions to encourage the 
student’s interest in English. 
2. For the students 
a. The students have to improve their emotional quotient by trying to 
understand themselves and to understand their social environment. 
b. The students have to improve their motivation in learning English. 
3. For the other researcher 
The researcher realize that the result of this research is still far 
from being perfect, there are still many aspects that could influence the 
student’s English writing ability. The researcher expects that there will 
be other researcher who investigate other aspects relating to English 
writing ability, and hopefully this research will be useful as a reference 
to their research. Besides, it can also be used them who carry out and 
develop similar study. 
 
 
 
 
 
 
 79 
 
BIBLIOGRAPHY 
 
Alderson, J. Charles; Chaplin, Caroline and Wall, Dianne, 1995. Language Test 
Construction and Evaluation.Cambridge; University Press. 
Agustian, Ari Ginanjar. 2001. Rahasia Sukses Membangun Kecerdasan Emosi  
dan Spiritual ESQ: Emotional Spiritual Quotient Berdasarkan 6 Rukun  
Iman dan 5 Rukun Islam.Jakarta: Arga Wijaya Persada 
Arikunto, Suharsimi, 2013. Prosedur Penelitian: Suatu Pendekatan Praktik: 
Jakarta: RinekaCipta 
Brown, H. Douglas. 1994. Principle of Language Learning and Teaching. New  
Jersey: Prentice Hall. 
Brown, H. Douglas. 2001. Teaching by Principles: An Interactive Approach to  
Language Pedagogy. New York: Longman 
Brown, H. Douglas. 2004. Language Assesment: Principles and Classroom 
 Practice. New York: Longman 
Byrne, Donn. 1997. Teaching Oral English. England: Longman Group Limited. 
Byrne, Donn. 1997. Teaching Writing Skills. London: Longman. 
Cover, Sawaf, ed. 1998. Modules for the Professional Preparation of Teaching 
 in Foreign Language. Washington DC. 
Creswell, John W. 2012. Educational Research: Planning, Conducting, and  
Evaluating Quantitative and Qualitative Research, 4th Ed. Boston: Pearson. 
Fraenkel, Jack, Norman Wallen. 1993. How to Design and Evaluated Research in 
Education. San Fransisco State University. 
Goleman, Daniel. 1995. What it can matter than IQ. Blomsbury: London. 
 80 
 
Goleman, Daniel. 1996. Kecerdasan Emosional. Translated by T. Hermaya.  
2002. Jakarta : PT. Gramedia Pustaka. 
Goleman, Daniel. 2001. Kecerdasan Emosional untuk Mencapai Puncak Prestasi.  
Alih Bahasa. Alex Tri Kuncoro W. Jakarta: Gramedia. 
Goleman, Daniel. 2003. Kecerdasan Emosional; Mengapa EI lebih penting  
daripada IQ. Jakarta: PT Gramedia Pustaka Umum. 
Halonen, Jones and John Santrock, 1999. Psychology: Applied and Application. 
Boston: McGraw-Hill Companies, Inc. 
Harris, John. 1993. Introducing Writing. England: Clays, Ltd. 
Hammer, Jeremy. 1998. How to teach English, an Introduction to the Practice of 
 English Language Teaching. London: Longman. 
Harmer, J. 2001. The Practice of English language Teaching. London: Longman. 
Harris, John. 1993. Introducing Writing. England: Clays, Ltd. 
Heaton, J. B. (1998). Writing English Language Test. New York: Longman Group 
UK Limited. 
Hedge T, 1988. Writing. Oxford University Press. 
Hude, Darwis M. 2006. Emosi. Jakarta: PT Gelora Aksara Pratama. 
Johnson, Burke and Christensen, Lary. 2000, Educational Research. Quantitative 
 and Qualitative Approach.USA: A Person Educational Company. 
Lazarus, RS. 1991. Emotion and adaptation. New York: Oxford University Press. 
Nunan, David & Lam Charlie. 1996. The Self-Directed Teacher. Cambridge: 
University Press. 
Nunan, David. 1998. Research Method in Language Learning. Cambridge: 
 81 
 
University Press. 
Nunan, David. 2003. Practical English Language Teaching. NY:Mc Gra-Hill. 
Reid. Joy M. 1993. Teaching ESL. Writing. California: Practice Hall Regents. 
Rice, FP. 1978. The Adolescent. Boston: Allyn & Bacon. 
Salovey, Mayer. 1990. Psikological Factors. P. 3. Jakarta: Pustaka  
Umum Gramedia. 
Shapiro, LE. 1997. Mengajarkan EQ pada Anak. Jakarta: PT Gramedia  
Pustaka Umum. 
Siahaan, Sanggam. 2007. Issues in Linguistics. Yogyakarta: Graha Ilmu. 
Sugiyono. 2010. Statistika untuk Penelitian. Bandung: Alfabeta. 
Suharsini Arikunto, 1998. Suatu pendekatan Praktik. Jakarta: PT Reneka Cipta. 
Suharsini Arikunto. 2006. Prosedur Penelitian Suatu Pendekatan Praktik. Jakarta:  
PT Reneka Cipta. 
Underhill, Nic. 1987. Testing Written Language. Cambridge: Cambridge  
 University. 
Ur, Penny. 1996. A course in Language Teaching. Cambridge: Cambridge  
University. 
Webster. 1976. The Webster New World Dictionary of English Language: New  
York: The English Language of America, Inc. 
Widdowson. H. G (1996). Learning Purpose and Language Use. Oxford: Oxford 
University Press. 
Woolfolk, AE. 1998. Educational Psychology: Boston: Allyn & Bacon. 
 
 82 
 
LIST OF APPENDICES 
 
Appendix 1 Student’s of Joining the Try-Out XI IPA 5 .............................................. 83 
Appendix 2 Students of Joining the Test XI IPA 3 and XI IPA 4 .............................. 84 
Appendix 3 The Blue Print of Emotional Quotient (Try Out) .................................... 89 
Appendix 4 ANGKET KECERDASAN EMOSI SISWA (TRY OUT) ...................... 89 
Appendix 5 The Blue Print of Emotional Quotient (TEST) ........................................ 94 
Appendix 6 ANGKET EMOTIONAL QUOTIENT (TEST) ...................................... 95 
Appendix 7 The Validity of Questionnaire of Emotional Quotient ............................ 98 
Appendix 8 The Result of Validity of Emotional Quotient Questionnaire .............. 101 
Appendix 9 The Reliability test of Emotional Quotient Test .................................... 104 
Appendix 10 Readibility of Writing Ability Item (Try-Out) .................................... 109 
Appendix 11 Readibility Writing Ability (TRY-OUT) .............................................. 110 
Appendix 12 TEST OF WRITING ABILITY ............................................................ 110 
Appendix 13 The Computation of Writing Ability Inter-Rater Score ..................... 111 
Appendix 14 The Students Score of Emotional Quotient .......................................... 116 
Appendix 15 The Descriptive of the Data of Emotional Quotient (EQ) ................... 119 
Appendix 16 The Descriptive of the Data of Students Writing Ability .................... 124 
Appendix 17 Normality of Emotional Quotient ......................................................... 126 
Appendix 18 Normality of Writing Ability ................................................................. 129 
Appendix 19 Linearity Testing between Emotional Quotient and Writing Ability 131 
Appendix 20 Hypothesis Testing of Emotional Quotient and Writing Ability ........ 135 
Appendix 21 Histogram Emotional quotient (EQ) .................................................... 140 
Appendix 22 Histogram of Writing Ability ................................................................ 141 
Appendix 23 Frequencies Emotional Quotient .......................................................... 142 
Appendix 24 Frequencies of Writing Ability .............................................................. 144 
 
 
  
 83 
 
Appendix 1 Student’s of Joining the Try-Out XI IPA 5 
No Name Gender 
1 A D M F 
2 A T W F 
3 A A F M 
4 A D S M 
5 B A A F 
6 B E P F 
7 D S F 
8 D A P A F 
9 D A S F 
`10 D  R F F 
11 E K S M 
12 E A S F 
13 E S F 
14 E D W F 
15 F A S M 
16 F R D F 
17 F A D W F 
18 F K F 
19 H M S M 
20 H A F 
21 H S F 
22 I N W M 
23 I A S M 
24 I K A H M 
25 I P F 
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26 K I K F 
27 K U S M 
28 M A S F 
29 N C N M 
30 N K F 
31 R S C M 
32 R I D F 
33 R R F P M 
34 R Y T M F 
35 S A F M 
36 S D P M 
37 S M L A N F 
38 U K F 
39 W A F 
40 W T F 
41 Y P S F 
42 Y T R F 
43 I N K F 
 
 
 
 
 
 
 
 
Appendix 2 Students of Joining the Test XI IPA 3 and XI IPA 4 
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No Nama Siswa M/F 
1 A K K F 
2 A R U F 
3 A N A  F 
4 A S H M 
5 A M F 
6 A Y R F 
7 A A W F 
8 A N K M 
9 A S A M 
10 D O M 
11 D P F 
12 D R F 
13 D P F 
14 E S J F 
15 E P M 
16 E A F 
17 F W P F 
18 G R D M 
19 H U M 
20 I D A I F 
21 K A P A  F 
22 K V F 
23 K K F 
24 M F N F 
25 N W T U F 
26 O D J K S F 
 86 
 
27 P N G M 
28 R D C F 
29 R P F 
30 R S P M 
31 R E P M 
32 R M S F 
33 R D F 
34 R B P M 
35 R M M 
36 S N P F 
37 S E S F 
38 S F A F 
39 S A P F 
40 T H M 
41 U N L F 
42 Y S F 
43 M R S F 
44 A F S F 
45 A Y P M 
46 A W F 
47 A A M F 
48 A N H F 
49 A D S M 
50 A P M 
51 A M F 
52 A H A D M M 
53 A K W F 
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54 A S D R F 
55 A K N F 
56 D P P M 
57 D A L F 
58 D W F 
59 D R F 
60 D T P F 
61 D W N F 
62 E M M F 
63 E A K F 
64 F M F 
65 F N R M 
66 G N F M 
67 G S U M 
68 G I F 
69 I A M 
70 I N S M 
71 I L P M 
72 I N F F 
73 I F 
74 J A M 
75 J A S F 
76 K A N F 
77 K Q F 
78 N F 
79 P A A F 
80 P P F 
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81 R R F 
82 S H M 
83 S N L F 
84 Y I D F 
85 A B A F F 
86 B M 
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Appendix 3 The Blue Print of Emotional Quotient (Try Out) 
 
 
The Concept of 
Theory 
 
Indicator 
 
Positive 
 
Negative 
 
Total 
Items 
Emotional quotient is 
one’s ability to 
recognize and 
understand his own 
and other people’s 
feeling, ability to 
motivate himself, and 
ability to manage his 
own emotion and 
relationship with 
other people well 
Self-
Awareness 
1, 6, 11, 16, 41, 
51 
21, 26, 33, 36, 
46, 56 
12 
Self-
management 
2, 7, 12, 17, 42, 
52 
22, 27, 32, 37, 
47, 57 
12 
Motivation 3, 8, 13, 18, 43, 
53 
23, 28, 33, 38, 
48, 58 
12 
Empathy 4, 9, 14, 19, 44, 
54 
24, 29, 34, 39, 
49, 59 
12 
Social 
relationship 
5, 10, 15, 20, 
45, 55 
25, 30, 35, 40, 
50, 60 
12 
Total Items  60 
 
1. Self-awareness, a competence of controlling own feeling from time to time, 
such as anger, shyness, etc. Someone who has a more faith about hiw own 
feeling is a reliable for their own life, because he has a higher of feeling to 
taking a decision of their own problem. 
2. Self-management, a competence of managing emotion so that can be gasped 
clearly. It consist of a competence of self-entertaining, releasing anxiety, 
sadness and sensitivity. It’s caused by the failure of emotional skill. It is 
related to other’s emotion/empathy, having empathy to the other people 
includes a competence of catching balancing social signals. 
3. Motivation, a competence of self-involving to the other or a problem of self-
controlling, controlling own desire, self-adapting, optimism, being able to 
place own mood, and a creation. 
4. Empathy, as the ability to sense other people’s emotion, coupled with the 
ability to imagine what someone the might be thinking or feeling. 
5. Social relationship; an art of makig relation as a bigger part. It is skill of 
managing other;s emotion. A great people in this skill succeed any field that 
needs a relations with others. 
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Petunjuk Pengisian: 
1. Jawablah pertanyaan-pertanyaan di bawah ini dengan jujur. 
2. Beri tanda check list pada jawaban yang anda anggap paling benar. 
Keterangan : 
a. SS : Sangat Setuju 
b. S : Setuju 
c. KR : Kurang Setuju 
d. TS : Tidak Setuju 
e. STS : Sangat Tidak Setuju 
No Pernyataan SS S KR TS STS 
1 Saya senang dan tenang saat pelajaran 
bahasa Inggris akan dimulai. 
     
2 Walaupun dalam suasana yang 
menegangkan, saya tetap bisa berfikir 
jernih dan tenang. 
     
3 Saya tetap belajar walau tidak ada 
ulangan. 
     
4 Saya dapat mengenali emosi orang 
lain dengan melihat ekspresi 
wajahnya. 
     
5 Saya mudah bergaul dengan teman 
yang tidak sekelas dengan saya. 
     
6 Saya tahu jika saya sedang sedih.      
7 Saya dapat memaklumi bila 
keinginan saya tidak terpenuhi. 
     
8 Saya berusaha masuk peringkat 10 
besar setiap semester. 
     
9 Saya merasa ikut bahagia bila teman 
saya berprestasi. 
     
10 Saya selalu menyapa bapak ibu guru 
bila bertemu dengan mereka. 
     
11 Saya tahu persis hal-hal yang 
menyebabkan saya malas belajar. 
     
12 Jika orang tua mengecewakan saya, 
saya tidak akan mengurung diri di 
dalam kamar dan melakukan aksi 
diam. 
     
13 Saya bertekad mencapai target belajar 
yang sudah saya tetapkan. 
     
14 Saya terharu bila ada teman saya yang 
menangis. 
     
15 Saya lebih suka mengerjakan tugas 
berdiskusi dengan teman. 
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16 Saya sadar bahwa malu untuk 
bertanya dapat mengganggu kesulitan 
saya dalam belajar. 
     
17 Saya selalu berusaha dan yakin saya 
mampu mengikuti pelajaran bahasa 
inggris dengan baik. 
     
18 Saya akan terus berusaha 
mendapatkan nilai yang terbaik 
diantara teman-teman sekelas. 
     
19 Saya akan ikut prihatin bila ada teman 
yang terkena musibah. 
     
20 Pada hari pertama masuk sekolah 
saya dapat dengan cepat beradaptasi 
dengan lingkungan sekolah. 
     
21 Saya sering merasa kesulitan untuk 
mengenali emosi apa yang sedang 
saya rasakan. 
     
22 Saya saat marah, saya bisa 
membanting barang-barang yang ada 
disekitar saya. 
     
23 Saya sering menunda-nunda 
pekerjaan. 
     
24 Saya tidak mudah berempati terhadap 
masalah orang lain. 
     
25 Saya tidak suka mengerjakan tugas 
dalam kelompok. 
     
26 Saya tidak pernah benar-benar yakin 
tentang apa yang saya rasakan. 
     
27 Saya merasa perlu utuk membalas 
ejekan teman kepada saya. 
     
28 Saya tidak punya target dalam belajar.      
29 Saya merasa jenuh mendengarkan 
keluh kesah teman saya. 
     
30 Saya tidak dapat menerima pemikiran 
orang lain yang berbeda pendapat 
dengan pemikiran saya. 
     
31 Saya tidak dapat segera menyadari 
saat saya kehilangan amarah. 
     
32 Saya sangat sedih bila kehilangan 
barang kesayangan saya. 
     
33 Saya belajar jika hanya ada ujian.      
34 Saya enggan membantu teman saya 
yang sedang dalam kesusahan. 
     
35 Saya enggan mengikuti kegiatan 
ekstrakurikuler diluar sekolah. 
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36 Terkadang saya tidak dapat 
menyadari apa kesalahan saya. 
     
37 Saya tetap gugup dalam mengerjakan 
soal ulangan meskipun saya sudah 
belajar. 
     
38 Saya tidak dapat memotivasi diri saya 
saat saya sedang tidak bersemangat. 
     
39 Terkadang saya tidak dapat melihat 
sesuatu dari sudut pandang orang lain. 
     
40 Saya merasa kesulitan mengajak 
bermain teman yang baru saya kenal. 
     
41 Saya tidak takut ketika guru meminta 
saya untuk berbicara bahasa Inggris. 
     
42 Saya berusaha untuk tenang dan fokus 
meski ada teman yang meneertawai 
kesalahan yang saya buat. 
     
43 Saya selalu berusaha dan yakin saya 
mampu mengikuti pelajaran bahasa 
Inggris dengan baik. 
     
44 Saya tidak suka melihat seorang 
teman yang megejek teman lain 
karena kesalahan yang dibuatnya. 
     
45 Jika teman saya menemukan 
kesulitan dalam belajar, saya akan 
membantu dia semampu saya. 
     
46 Saya selalu takut ketika guru meminta 
saya untuk berbicara bahasa Inggris. 
     
47 Meski saya berusaha saya tetap tidak 
bisa menikmati pelajaran bahasa 
Inggris, karena menurut saya bahasa 
Inggris adalah pelajaran yang sulit 
dan membosankan. 
     
48 Saya tidak peduli ketika ada teman 
mendapat nilai bagus di pelajaran 
bahasa Inggris. 
     
49 Saya tidak peduli pada teman yang 
memiliki kesulitan dalam belajar. 
     
50 Saya tidak suka belajar kelompok, 
tidak ada manfaat yang saya dapatkan 
ketika belajar berkelompok. 
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51 Saya merasa percaya diri ketika saya 
berbicara bahasa Inggris saat 
pelajaran bahasa Inggris. 
     
52 Agar saya bisa menikmati pelajaran 
bahasa Inggris, saya selalu 
menyakinkan diri jika bahasa Inggris 
adalah pelajaran yang mudah dan 
menyenangkan. 
     
53 Ketika melihat teman bisa berbahasa 
Inggris dengan baik, saya yakin saya 
juga bisa. 
     
54 Apabila teman saya melakukan 
kesalahan, saya tidak ingin 
menertawainya. 
     
55 Jika ada kesulitan dalam belajar, saya 
suka mendiskusikannya bersama 
teman-teman. 
     
56 Saya resah dan kuatir saat pelajaran 
bahasa Inggris akan dimulai. 
     
57 Saya tidak bisa menghilangkan rasa 
takut dan malu saat berbicara bahasa 
Inggris meski yang saya hadapi 
adalah teman-teman saya sendiri. 
     
58 Saya tidak yakin jika saya rajin 
belajar dan berlatih berbicara bahasa 
Inggris, saya pasti bisa berbicara 
bahasa Inggris dengan baik dan benar. 
     
59 Saya tidak senang ketika teman saya 
mendapatkan nilai bagus. 
     
60 Jika teman saya gugup dan tidak 
percaya diri untuk berbicara bahasa 
Inggris, saya tidak akan 
menyemangati dan menyakinkan jika 
dia bisa melakukannya. 
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Appendix 5 The Blue Print of Emotional Quotient (TEST)  
 
The Concept of 
Theory 
 
Indicator 
 
Positive 
 
Negative 
 
Total 
Items 
Emotional quotient is 
one’s ability to 
recognize and 
understand his own 
and other people’s 
feeling, ability to 
motivate himself, and 
ability to manage his 
own emotion and 
relationship with 
other people well. 
Self-
Awareness 
5, 8, 10 16, 21, 26, 39 7 
Self-
management 
1, 11 17, 22, 40 5 
Motivation 2, 6, 9, 12, 30, 
37  
13, 18, 23, 
27, 33, 35 
12 
Empathy 3, 31, 38 14, 19, 24, 
28, 34 
8 
Social 
relationship 
4, 10, 32 15, 20, 25, 
29, 36 
8 
Total Items  40 
 
1. Self-awareness, a competence of controlling own feeling from time to time, 
such as anger, shyness, etc. Someone who has a more faith about hiw own 
feeling is a reliable for their own life, because he has a higher of feeling to 
taking a decision of their own problem. 
2. Self-management, a competence of managing emotion so that can be gasped 
clearly. It consist of a competence of self-entertaining, releasing anxiety, 
sadness and sensitivity. It’s caused by the failure of emotional skill. It is 
related to other’s emotion/empathy, having empathy to the other people 
includes a competence of catching balancing social signals. 
3. Motivation, a competence of self-involving to the other or a problem of self-
controlling, controlling own desire, self-adapting, optimism, being able to 
place own mood, and a creation. 
4. Empathy, as the ability to sense other people’s emotion, coupled with the 
ability to imagine what someone the might be thinking or feeling. 
5. Social relationship; an art of making relation as a bigger part. It is skill of 
managing other;s emotion. A great people in this skill succeed any field that 
needs a relations with others. 
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Appendix 6 ANGKET EMOTIONAL QUOTIENT (TEST) 
 
Petunjuk Pengisian: 
1. Jawablah pertanyaan-pertanyaan di bawah ini dengan jujur. 
2. Beri tanda check list pada jawaban yang anda anggap paling benar. 
Keterangan : 
a. SS : Sangat Setuju 
b. S : Setuju 
c. KS : Kurang Setuju 
d. TS : Tidak Setuju 
e. STS : Sangat Tidak Setuju 
No Pernyataan 
 
SS S KS TS STS 
1. Walaupun dalam suasana yang 
menegangkan, saya tetap bisa berfikir 
jernih dan tenang. 
     
2. Saya tetap belajar walau tidak ada 
ulangan. 
     
3 Saya dapat mengenali emosi orang lain 
dengan melihat ekspresi wajahnya. 
     
4. Saya mudah bergaul dengan teman yang 
tidak sekelas dengan saya. 
     
5. Saya tahu jika saya sedang sedih.      
6. Saya berusaha masuk peringkat 10 
besar setiap semester. 
     
7. Saya selalu menyapa bapak ibu guru 
bila bertemu dengan mereka. 
     
8.  Saya tahu persis hal-hal yang 
menyebabkan saya malas belajar. 
     
9. Saya bertekad mencapai target belajar 
yang sudah saya tetapkan. 
     
10. Saya sadar bahwa malu untuk bertanya 
dapat mengganggu kesulitan saya 
dalam belajar. 
     
11. Saya selalu berusaha dan yakin saya 
mampu mengikuti pelajaran bahasa 
inggris dengan baik. 
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12. Saya akan terus berusaha mendapatkan 
nilai yang terbaik diantara teman-teman 
sekelas. 
     
13. Saya sering menunda-nunda pekerjaan.      
14. Saya tidak mudah berempati terhadap 
masalah orang lain. 
     
15. Saya tidak suka mengerjakan tugas 
dalam kelompok. 
     
16. Saya tidak pernah benar-benar yakin 
tentang apa yang saya rasakan. 
     
17. Saya merasa perlu untuk membalas 
ejekan teman kepada saya. 
     
18. Saya tidak punya target dalam belajar.      
19. Saya merasa jenuh mendengarkan keluh 
kesah teman saya. 
     
20. Saya tidak dapat menerima pemikiran 
orang lain yang berbeda pendapat 
dengan pemikiran saya. 
     
21. Saya tidak dapat segera menyadari saat 
saya kehilangan amarah. 
     
22. Saya sangat sedih bila kehilangan 
barang kesayangan saya. 
     
23. Saya belajar jika hanya ada ujian.      
24. Saya enggan membantu teman saya 
yang sedang dalam kesusahan. 
     
25. Saya enggan mengikuti kegiatan 
ekstrakurikuler diluar sekolah. 
     
26. Terkadang saya tidak dapat menyadari 
apa kesalahan saya. 
     
27. Saya tidak dapat memotivasi diri saya 
saat saya sedang tidak bersemangat. 
     
28. Terkadang saya tidak dapat melihat 
sesuatu dari sudut pandang orang lain. 
     
29. Saya merasa kesulitan mengajak 
bermain teman yang baru saya kenal. 
     
30. Saya selalu berusaha dan yakin saya 
mampu mengikuti pelajaran bahasa 
Inggris dengan baik. 
     
31. Saya tidak suka melihat seorang teman 
yang megejek teman lain karena 
kesalahan yang dibuatnya. 
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32. Jika teman saya menemukan kesulitan 
dalam belajar, saya akan membantu dia 
semampu saya. 
     
33. Meski saya berusaha saya tetap tidak 
bisa menikmati pelajaran bahasa 
Inggris, karena menurut saya bahasa 
Inggris adalah pelajaran yang sulit dan 
membosankan. 
     
34. Saya tidak peduli ketika ada teman 
mendapat nilai bagus di pelajaran 
bahasa Inggris. 
     
35. Saya tidak peduli pada teman yang 
memiliki kesulitan dalam belajar. 
     
36. Saya tidak suka belajar kelompok, tidak 
ada manfaat yang saya dapatkan ketika 
belajar berkelompok. 
     
37. Ketika melihat teman bisa berbahasa 
Inggris dengan baik, saya yakin saya 
juga bisa. 
     
38. Apabila teman saya melakukan 
kesalahan, saya tidak ingin 
menertawainya. 
     
39. Saya resah dan kuatir saat pelajaran 
bahasa Inggris akan dimulai. 
     
40. Saya tidak bisa menghilangkan rasa 
takut dan malu saat saya berbicara 
bahasa Inggris meski yang saya hadapi 
adalah teman-teman saya sendiri. 
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Appendix 7 The Validity of Questionnaire of Emotional Quotient 
 
Number of 
Question 
rxy r (0.05;43) Conclusion 
1 0,199 0,301 Invalid 
2 0,404 0,301 Valid 
3 0,401 0,301 Valid 
4 0,339 0,301 Valid 
5 0,362 0,301 Valid 
6 0,363 0,301 Valid 
7 0,188 0,301 Invalid 
8 0,354 0,301 Valid 
9 0,155 0,301 Invalid 
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10 0,007 0,301 Invalid 
11 0,354 0,301 Valid 
12 0,215 0,301 Invalid 
13 0,393 0,301 Valid 
14 -0,105 0,301 Invalid 
15 0,000 0,301 Valid 
16 0,540 0,301 Valid 
17 0,351 0,301 Valid 
18 0,377 0,301 Valid 
19 -0,042 0,301 Invalid 
20 0,069 0,301 Invalid 
21 0,259 0,301 Invalid 
22 0,140 0,301 Invalid 
23 0,457 0,301 Valid 
24 0,451 0,301 Valid 
25 0,451 0,301 Valid 
26 0,454 0,301 Valid 
27 0,599 0,301 Valid 
28 0,554 0,301 Valid 
29 0,601 0,301            Valid 
30 0,444 0,301 Valid 
31 0,360 0,301 Valid 
32 0,420 0301 Valid 
33 0,525 0,301 Valid 
34 0,553 0,301 Valid 
35 0,351 0,301 Valid 
36 0,365 0,301 Valid 
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37 0,302 0,301 Valid 
38 0,468 0,301 Valid 
39 0,560 0,301            Valid 
40 0,528 0,301 Valid 
41 0,141 0,301 Invalid 
42 0,105 0,301 Invalid 
43 0,483 0,301 Valid 
44 0,355 0,301 Valid 
45 0,436 0,301 Valid 
46 0,237 0,301 Invalid 
47 0,496 0,301 Valid 
48 0,481 0,301 Valid 
49 0,682 0,301 Valid 
50 0,472 0,301 Valid 
51 -0,003 0,301 Invalid 
52 0,289 0,301 Invalid 
53 0,421 0,301 Valid 
54 0,364 0,301 Valid 
55 0,177 0,301 Invalid 
56 0,360 0,301 Valid 
57 0,331 0,301 Valid 
58 0,640 0,301 Valid 
59 0,532 0,301 Valid 
60 0,707 0,301 Valid 
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Appendix 8 The Result of Validity of Emotional Quotient Questionnaire 
 
Item Question 
Questionnaire 
R Table  
(0,05:43) 
Corrected 
 Item 
Conclusion 
1 0,301 0,199 Invalid 
2 0,301 0,404 Valid 
3 0,301 0,401 Valid 
4 0,301 0,339 Valid 
5 0,301 0,362 Valid 
6 0,301 0,363 Valid 
7 0,301 0,188 Invalid 
8 0,301 0,354 Valid 
9 0,301 0,155 Invalid 
10 0,301 0,007 Invalid 
11 0,301 0,354 Valid 
12 0,301 0,215 Invalid 
13 0,301 0,393 Valid 
14 0,301 0,105 Invalid 
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15 0,301 0,000 Invalid 
16 0,301 0,540 Valid 
17 0,301 0,351 Valid 
18 0,301 0,377 Valid 
19 0,301 0,042 Invalid 
20 0,301 0,069 Invalid 
21 0,301 0,259 Invalid 
22 0,301 0,140 Invalid 
23 0,301 0,457 Valid 
24 0,301 0,451 Valid 
25 0,301 0,451 Valid 
26 0,301 0,454 Valid 
27 0,301 0,599 Valid 
28 0,301 0,554 Valid 
29 0,301 0,601 Valid 
30 0,301 0,444 Valid 
31 0,301 0,360 Valid 
32 0,301 0,420 Valid 
33 0,301 0,525 Valid 
34 0,301 0,553 Valid 
35 0,301 0,351 Valid 
36 0,301 0,365 Valid 
37 0,301 0,302 Valid 
38 0,301 0,560 Valid 
39 0,301 0,446 Valid 
40 0,301 0,528 Valid 
41 0,301 0,141 Invalid 
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42 0,301 0,105 Invalid 
43 0,301 0,483 Valid 
44 0,301 0,355 Valid 
45 0,301 0,436 Valid 
46 0,301 0,237 Invalid 
47 0,301 0,496 Valid 
48 0,301 0,481 Valid 
49 0,301 0,682 Valid 
50 0,301 0,472 Valid 
51 0,301 0,003 Invalid 
52 0,301 0,289 Invalid 
53 0,301 0,421 Valid 
54 0,301 0,364 Valid 
55 0,301 0,177 Invalid 
56 0,301 0,360 Valid 
57 0,301 0,331 Valid 
58 0,301 0,640 Valid 
59 0,301 0,532 Valid 
60 0,301 0,707 Valid 
 
From the questionnaire, the total items is 60.  
Valid : 43 
Invalid :17 
 
Reliability Statistics 
Cronbach's 
Alpha N of Items 
,911 60 
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From the explanation above, the researcher take 40 items from the questionnaire to 
the test. 
 
 
 
 
Appendix 9 The Reliability test of Emotional Quotient Test 
 
The calculation below is the example in order to get the validity of items number 1: 
Validity test of emotioal quotient (X) 
NO X Y X² Y² X.Y 
1 4 145 16 21.025 2.320 
2 5 152 25 23.104 3.800 
3 5 153 25 23.409 3.825 
4 4 129 16 16.641 2.064 
5 4 151 16 22.801 2.416 
6 4 160 16 25.600 2.560 
7 5 152 25 23.104 3.800 
8 5 147 25 21.609 3.675 
9 4 139 16 19.321 2.224 
10 4 146 16 21.316 2.336 
11 3 133 9 17.689 1.197 
12 4 143 16 20.449 2.288 
13 4 138 16 19.044 2.208 
14 5 163 25 26.569 4.075 
15 5 160 25 25.600 4.000 
16 4 163 16 25.569 2.608 
17 5 152 25 23.104 3.800 
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18 4 165 16 27.225 2.640 
19 4 149 16 22.201 2.384 
20 5 170 25 28.900 4.250 
21 4 161 16 25.921 2.576 
22 5 162 25 26.244 4.050 
23 4 158 16 24.964 2.528 
24 5 158 25 24.964 3.950 
25 4 132 16 17.424 2.112 
26 3 132 9 17.424 1.188 
27 4 145 16 21.025 2.320 
28 4 133 16 17.689 2.128 
29 4 136 16 18.496 2.176 
30 4 159 16 25.281 2.544 
31 5 162 25 26.244 4.050 
32 4 163 16 26.569 2.608 
33 3 137 9 18.769 1.233 
34 5 147 25 21.609 3.675 
35 3 121 9 14.641 1.089 
36 5 140 25 19.600 3.500 
37 5 146 25 21.316 3.650 
38 5 154 25 23.716 3.850 
39 5 180 25 32.400 4.500 
40 3 112 9 12.544 1.008 
41 3 137 9 18.769 1.233 
42 5 144 25 20.736 3.600 
43 4 134 16 17.956 2.144 
44 3 131 9 17.161 1.179 
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45 5 140 25 19.600 3.500 
46 4 143 16 20.449 2.288 
47 5 168 25 28.224 4.200 
48 5 173 25 29.929 11.825 
49 1 132 1 17.424 132 
50 4 172 16 29.584 2.752 
51 4 178 16 31.684 2.848 
52 3 140 9 19.600 1.260 
53 5 168 25 28.224 4.200 
54 4 165 16 27.225 2.640 
55 4 139 16 19.321 2.224 
56 4 138 16 19.044 2.208 
57 5 164 25 26.896 4.100 
58 5 146 25 21.316 3.650 
59 5 141 25 19.881 3.525 
60 5 158 25 24.964 3.950 
61 4 161 16 25.921 2.576 
62 5 151 25 22.801 3.775 
63 5 158 25 24.964 3.950 
64 4 157 16 24.649 2.512 
65 1 98 1 9.604 98 
66 5 145 25 21.025 3.625 
67 4 142 16 20.164 2.272 
68 4 134 16 17.956 2.144 
69 5 154 25 23.716 3.850 
70 5 164 25 26.896 4.100 
71 4 130 16 16.900 2.080 
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72 4 160 16 25.600 2.560 
73 4 116 16 13.456 1.856 
74 4 135 16 18.225 2.160 
75 4 165 16 27.225 2.640 
76 2 120 4 14.400 480 
77 4 128 16 16.384 2.048 
78 5 145 25 21.025 3.625 
79 4 154 16 23.716 2.464 
80 4 134 16 17.956 2.144 
81 5 146 25 21.316 3.650 
82 5 133 25 17.689 3.325 
83 4 141 16 19.881 2.256 
84 4 145 16 21.025 2.320 
85 4 141 16 19.881 2.256 
86 4 153 16 23.409 2.448 
 361 12669 1575 1.884.891 243.877 
 
N  = 86 
∑x = 361 
∑y =  12.669 
∑x2 = 1575 
∑y2 = 1.884.891 
∑XY = 243.877 
 
rxy =
n∑XY−(∑X)( ∑𝑦)
√(𝑛∑𝑥2−(∑𝑥)2  (𝑛∑𝑦 2−(∑𝑦)²
  
= 
(866𝑥243877)−(361𝑥12669)
√(86𝑥 (1575)−(361)2)(86𝑥1.884.891)−(12.669)²
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= 
20973422 −4573509
√(135450−130321)(162100626−160503561)
 
= 
16399913
√(5129)𝑥(1597065)
 
=
16399913
√819134638
 
= 
16399913
286205283
 
= 0,573012239 
 
Because rxy is higher than t table (0,573 > 0,210), it means that the item 
number 1 is valid. 
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Appendix 10 Readibility of Writing Ability Item (Try-Out) 
 
Nama : 
Kelas : 
Isilah kuesioner dibawah ii dengan memberikan tanda (√) padakolom “ya” atau 
“tidak” degan jujur! 
No Pertanyaan Ya Tidak 
1 Apakah topik yang diberikan kepada anda 
menarik? 
  
2 Apakah pertanyaan panduan yang akan 
ditugaskan sudah dituliskan dengan jelas? 
  
3 Apakah struktur paragraf yang akan dinilai 
dituliskan dengan jelas? 
  
4 Apakah indikator penilaian yang akan dinilai 
dituliskan dalam instruksi  
  
5 Apakah anda mengerti intruksi tes menulis 
tersebut dengan jelas?  
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Appendix 11 Readibility Writing Ability (TRY-OUT) 
 
(USING ALPHA CRONBACH) 
R11 =(
𝐾
𝐾−1
) (1 −
∑σ²
vi²
) 
 Where: 
R11 : The coefficient of reliability 
K : The number of valid items on the test 
∑Si² : Total variance of each item 
St² : The variance of all scores on the total test 
R11 =(
𝐾
𝐾−1
) (1 −
∑σ²
vi²
) 
 = (
5
5−1
) (1 −
2,71
1,96
) 
= (1.25)(0,382)  
= 0,477 
 Because r11 is higher than r table (0,477 > 0,210), it means that the 
instruments of writing ability test is reliable. 
 
 
 
 
 
Appendix 12 TEST OF WRITING ABILITY  
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Write sentences Report Text with the theme “Animals”!  
At least 3 paragraph (15-17 sentences)  150 words 
Your paragraph will be scored based on content, organization, vocabulary, language 
use and mechanism. 
Answer sheet: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 13 The Computation of Writing Ability Inter-Rater Score 
 
No Responden Rater 1 Rater 2 Mean 
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1 A K K 65 67 66 
2 A R U 74 77 76 
3 A N A  74 76 75 
4 A S H 62 64 63 
5 A M 72 74 73 
6 A Y R 77 79 78 
7 A A W 78 76 77 
8 A N K 71 76 73 
9 A S A 60 64 62 
10 D O 71 73 72 
11 D P 58 62 60 
12 D R 73 71 72 
13 D P 63 65 64 
14 E S J 78 82 80 
15 E P 75 79 77 
16 E A 74 78 76 
17 F W P 78 70 74 
18 G R D 81 83 82 
19 H U 68 70 69 
20 I D A I 73 71 72 
21 K A P A  71 73 72 
22 K V 70 70 70 
23 K K 60 64 62 
24 M F N 63 67 65 
25 N W T U 65 67 64 
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26 O D J K S 64 66 65 
27 P N G 68 72 70 
28 R D C 65 69 67 
29 R P 65 67 66 
30 R S P 82 86 84 
31 R E P 75 77 76 
32 R M S 80 84 82 
33 R D 68 70 69 
34 R B P 69 71 70 
35 R M 58 62 60 
36 S N P 72 68 70 
37 S E S 67 65 66 
38 S F A 65 67 66 
39 S A P 84 88 86 
40 T H 49 51 50 
41 U N L 64 66 65 
42 Y S 80 86 83 
43 M R S 68 70 69 
44 A F S 70 72 71 
45 A Y P 64 68 66 
46 A W 68 72 70 
47 A A M 73 75 74 
48 A N H 72 76 75 
49 A D S 64 60 62 
50 A P 76 78 77 
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51 A M 72 74 73 
52 A H A D M 68 72 70 
53 A K W 73 71 72 
54 A S D R 73 73 73 
55 A K N 64 66 65 
56 D P P 68 72 70 
57 D A L 60 64 62 
58 D W 66 68 67 
59 D R 67 71 69 
60 D T P 69 73 71 
61 D W N 68 72 70 
62 E M M 65 69 67 
63 E A K 84 88 86 
64 F M 85 85 85 
65 F N R 49 51 50 
66 G N F 65 69 67 
67 G S U 67 71 69 
68 G I 82 80 81 
69 I A 73 75 74 
70 I N S 65 67 66 
71 I L P 60 60 60 
72 I N F 79 81 80 
73 I 50 60 55 
74 J A 60 64 62 
75 J A S 65 67 66 
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76 K A N 60 60 60 
77 K Q 65 63 64 
78 N 71 73 72 
79 P A A 75 73 74 
80 P P 67 69 68 
81 R R 70 70 70 
82 S H 64 60 62 
83 S N L 69 71 70 
84 Y I D 66 68 70 
85 A B A F 72 70 71 
86 B 65 67 66 
87 Jumlah 5925 6091  
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Appendix 14 The Students Score of Emotional Quotient 
 
No Name of Students Score 
1 A K K 145 
2 A R U 152 
3 A N A  153 
4 A S H 129 
5 A M 151 
6 A Y R 160 
7 A A W 152 
8 A N K 147 
9 A S A 139 
10 D O 146 
11 D P 133 
12 D R 143 
13 D P 138 
14 E S J 163 
15 E P 160 
16 E A 163 
17 F W P 152 
18 G R D 165 
19 H U 149 
20 I D A I 170 
21 K A P A  161 
22 K V 162 
23 K K 158 
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24 M F N 158 
25 N W T U 132 
26 O D J K S 132 
27 P N G 145 
28 R D C 133 
29 R P 136 
30 R S P 159 
31 R E P 162 
32 R M S 163 
33 R D 137 
34 R B P 147 
35 R M 121 
36 S N P 140 
37 S E S 146 
38 S F A 154 
39 S A P 180 
40 T H 112 
41 U N L 137 
42 Y S 144 
43 M R S 134 
44 A F S 131 
45 A Y P 140 
46 A W 143 
47 A A M 168 
48 A N H 173 
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49 A D S 132 
50 A P 172 
51 A M 178 
52 A H A D M 140 
53 A K W 168 
54 A S D R 165 
55 A K N 139 
56 D P P 138 
57 D A L 164 
58 D W 146 
59 D R 141 
60 D T P 158 
61 D W N 161 
62 E M M 151 
63 E A K 158 
64 F M 157 
65 F N R 98 
66 G N F 145 
67 G S U 142 
68 G I 134 
69 I A 154 
70 I N S 164 
71 I L P 130 
72 I N F 160 
73 I 116 
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74 J A 135 
75 J A S 165 
76 K A N 120 
77 K Q 128 
78 N 145 
79 P A A 154 
80 P P 134 
81 R R 146 
82 S H 133 
83 S N L 141 
84 Y I D 145 
85 A B A F 141 
86 B 153 
 
 
 
 
 
 
 
 
Appendix 15 The Descriptive of the Data of Emotional Quotient (EQ) 
 
A. Limitation of Class  
 
Formula: 1 +3.3 Log.N 
              : 1+3.3(2,602) = 7,2 dibulatkan 7 
 
B. Menghitung kelas interval  
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Interval class = 
𝑠𝑐𝑜𝑟𝑒 𝑚𝑎𝑥−𝑠𝑐𝑜𝑟𝑒 min
𝑙𝑖𝑚𝑖𝑡 𝑐𝑙𝑎𝑠𝑠 
 
 
1. Emotional Quotient 
180−98
7
= 11 
Interval 
skor 
Titik 
Tengah 
(Xi) 
Frequency 
(fi) 
Percent Cumulative fiXi 
95-115 110 2 2.40% 2.3%% 220 
116-125 120 3 3.60% 5.8% 360 
126-135 130 14 16.50% 22.1% 1820 
136-140 138 10 11.60% 33.7% 1380 
141-150 145 18 22.20% 55.8% 2610 
151-160 155 19 21.20% 77.9% 2945 
161-170 165 16 17.40% 95.3% 2640 
171-180 175 4 4.8% 100% 400 
Sum  86 100  12669 
 
a. Mean  
∑𝑥
𝑛
= 
12669
86
= 147.313 
 
 
b. Median = 146 
 
 
 
Interval skor Frequency 
95-115 2 
116-125 3 
126-135 14 
136-140 10 
141-150 18 
151-160 19 
 121 
 
161-170 16 
171-180 4 
Sum 86 
             
          Formula: 
Median = 
L+i  ((𝑛/2)−𝑐𝑓𝑏)
𝑓𝑤
    
  = 
145 + 11 (86/2) − (86/2 – 5)
18
 
  = 146 
Interval = 11 
L = 145 
Cfb = 5        
  
c. Modus = 145 
Interval skor Frequency 
95-115 2 
116-125 3 
126-135 14 
136-140 10 
141-150 18 
151-160 19 
161-170 16 
171-180 4 
Sum 86 
 
I = 145 
Interval = 11 
fi = 2 
f2 = 3 
Mo = L + 11
fI
f1+f2
 
 = 145 + 11 
2
2+3
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 = 145 
 
d. Standard Deviation 
Interval 
skor 
Titik 
Tengah 
(Xi) 
Frequency 
(fi) 
Xi² fiXi fiXi² 
95-115 110 2 12100 220 24200 
116-125 120 3 14400 360 43200 
126-135 130 14 16900 1820 236600 
136-140 138 10 19044 1380 190440 
141-150 145 18 21025 2610 378450 
151-160 155 19 24025 2945 456475 
161-170 165 16 27225 2640 435600 
171-180 175 4 30625 400 122500 
Sum  86 100 12375 1887465 
 
Sd= 
√∑𝑓𝑖𝑋𝑖2− 
(fiXi )²
86
n−1
 
Sd= √
1887465− 
(12375)²
86
85
  = 15,173 
 
Column1   
  
Mean 147,314 
Standard Error 1,636223 
Median 146 
Mode 145 
StandardDeviation 15,17371 
Sample Variance 230,2415 
Kurtosis 0,414157 
Skewness -0,35897 
Range 82 
Minimum 98 
Maximum 180 
Sum 12669 
Count 86 
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Appendix 16 The Descriptive of the Data of Students Writing Ability 
 
A. LIMITATION OF CLASS 
 
Formula: 1 +3.3 Log.N 
              : 1+3.3(1,785) = 6,9 dibulatkan 7 
 
B. MENGHITUNG KELAS INTERVAL 
Interval class = 
𝑠𝑐𝑜𝑟𝑒 𝑚𝑎𝑥−𝑠𝑐𝑜𝑟𝑒 min
𝑙𝑖𝑚𝑖𝑡 𝑐𝑙𝑎𝑠𝑠 
 
 
1. Writing Ability = 
86−50
6,9
= 78.75 dibulatkan 8 
Interval 
skor 
Titik 
Tengah 
(Xi) 
Frequency 
(fi) 
Percent Cumulative fiXi 
50-60 55 7 8.20% 8,1% 385 
61-65 63 14 16.20% 24.4% 882 
66-70 68 29 33.80% 58.1% 1972 
71-75 73 19 22.20% 80.2% 1387 
76-80 78 9 9.50% 89.7% 702 
81-85 83 6 6.30% 96.5% 498 
86-90 88 2 3,50% 100% 176 
  86 100  6.010 
 
a. Mean  
∑𝑥
𝑛
= 
6010
86
= 69.88 
 
b. Median = 70 
Interval 
skor 
Frequency 
(fi) 
50-60 7 
61-65 14 
66-70 29 
71-75 19 
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76-80 9 
81-85 6 
86-90 2 
Sum 86 
            Formula: 
Median = 𝑢
(
n
2
)−fka−xi 
𝑓𝑖
    
Skor terbanyak = 66-70 
Fa = 29-14  
 = 15 
Fb = 29-15 
 = 14 
U = 70 – 0,5 
 = 69,5 
Mo = 69,5 + 
15
15+14
 = 70 
       
c. Modus =70  
 
d. Standard deviation  
Sd= √
∑( X−x)2
n−1
 
Sd= 7231335 –
(60102)
86−1
 
= 7231335 – 
36120100
85
 
= 
√3619325
85
 
= √425802941 = 7,231 
 
 
Column2   
  
Mean 69,88372 
Standard Error 0,779775 
Median 70 
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Mode 70 
Standard Deviation 7,231335 
Sample Variance 52,2922 
Kurtosis 0,530726 
Skewness -0,02775 
Range 36 
Minimum 50 
Maximum 86 
Sum 6010 
Count 86 
 
   
    
    
    
    
    
    
    
    
    
 
 
 
 
 
 
 
 
 
Appendix 17 Normality of Emotional Quotient 
 
X F Fk Z f(z) s(z) if(z)-s(z) 
98 1 1 -2,639931138 0,004146144 0,011 0,006854 
112 1 2 -1,874661688 0,03041964 0,023 0,00741964 
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116 1 3 -1,656013274 0,048859565 0,034 0,014859565 
120 1 4 -1,43736486 0,075307174 0,046 0,029307174 
121 1 5 -1,382702756 0,083378013 0,058 0,025378013 
128 1 6 -1,000068031 0,158638793 0,069 0,089638793 
130 1 7 -0,890743824 0,186533309 0,081 0,105533309 
131 1 8 -0,83608172 0,201554466 0,093 0,108554466 
132 3 11 -0,781419617 0,217277869 0,127 0,090277869 
133 3 14 -0,726757513 0,233687257 0,162 0,071687257 
134 3 17 -0,67209541 0,250761479 0,197 0,053761479 
135 1 18 -0,617433306 0,26847448 0,209 0,05947448 
136 1 19 -0,562771203 0,286795346 0,22 0,066795346 
137 2 21 -0,508109099 0,305688417 0,244 0,061688417 
138 2 23 -0,453446995 0,325113451 0,267 0,055025855 
139 2 25 -0,398784892 0,345025855 0,29 0,055025855 
140 3 28 -0,344122788 0,365376973 0,325 0,040376973 
141 3 31 -0,289460685 0,386114431 0,36 0,026114431 
142 1 32 -0,234798581 0,407182534 0,372 0,035182534 
143 2 34 -0,180136478 0,428522713 0,395 0,033522713 
144 1 35 -0,125474374 0,450074006 0,406 0,044074006 
145 5 40 -0,070812271 0,471773583 0,465 0,006773583 
146 4 44 -0,016150167 0,493557296 0,511 0,017442704 
147 2 46 0,704545455 0,515360243 0,534 0,018639757 
149 1 47 0,147836144 0,558763958 0,546 0,012763958 
151 2 49 0,257160351 0,601472505 0,569 0,032472505 
152 3 52 0,311822454 0,622412271 0,604 0,018412271 
153 2 54 0,366484558 0,642998233 0,627 0,015998233 
154 3 57 0,421146662 0,663176005 0,662 0,001176005 
 128 
 
157 1 58 0,585132972 0,720770845 0,674 0,046770845 
158 4 62 0,639795076 0,738847083 0,72 0,018847083 
159 1 63 0,694457179 0,756302227 0,732 0,024302227 
160 3 66 0,749119283 0,773107343 0,767 0,006107343 
161 2 68 0,803781387 0,789238379 0,79 0,000761621 
162 2 70 0,85844349 0,804676189 0,813 0,008323811 
163 3 73 0,913105594 0,819406496 0,848 0,028593504 
164 2 75 0,967767697 0,8334198 0,872 0,0385802 
165 3 78 1,022429801 0,846711239 0,906 0,059288761 
168 2 80 1,186416112 0,882270994 0,93 0,047729006 
170 1 81 1,295740319 0,902467517 0,941 0,038532483 
172 1 82 1,405064526 0,919998954 0,953 0,033001046 
173 1 83 1,459726629 0,92781739 0,965 0,03718261 
178 1 84 1,733037147 0,958455467 0,976 0,017544533 
180 1 85 1,842361354 0,967288845 1 0,032711155 
 86 1841     
 Mean 
Std.Deviati
on 
146,2954545    
 18,29420997    
 
 
Kesimpulan: 
Lo : 0,1085 
Lt : 
0,886
√𝑛
 = 
0,886
√86
 = 
0,886 
9,273
= 0,9557 
0,1085 < 0,9557 
Lo < Lt it means that the data is in normal distribution. 
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Appendix 18 Normality of Writing Ability 
 
X F Fk z f(z) s(z) f(z)-s(z) 
50 2 2 -2,32501665 0,010036 0,023 0,012964 
55 1 3 -1,78938995 0,036776 0,034 0,002776 
60 4 7 -1,25376325 0,104964 0,081 0,023964 
62 6 13 -0,13533058 0,149283 0,151 0,001717 
63 1 14 -0,93238722 0,175568 0,162 0,013568 
 130 
 
64 3 17 -0,82526188 0,204611 0,197 0,007611 
65 4 21 -0,71813654 0,236337 0,244 0,007663 
66 8 29 -0,6110112 0,270596 0,337 0,066404 
67 4 33 -7,68128369 0,307171 0,383 0,075829 
68 1 34 -0,39676052 0,345772 0,395 0,049228 
69 5 39 -0,28963518 0,386048 0,453 0,066952 
70 11 50 -0,18250984 0,427591 0,581 0,153409 
71 3 53 -0,0753845 0,469954 0,616 0,146046 
72 6 59 0,031740842 0,512661 0,686 0,173339 
73 4 63 0,138866182 0,555222 0,732 0,176778 
74 4 67 0,245991523 0,597156 0,779 0,181844 
75 2 69 0,353116864 0,638 0,802 0,164 
76 3 72 0,460242204 0,677329 0,837 0,159671 
77 3 75 0,567367545 0,714768 0,872 0,157232 
78 1 76 0,674492886 0,750001 0,883 0,132999 
80 2 78 0,888743567 0,81293 0,906 0,09307 
81 1 79 0,995868908 0,840343 0,918 0,077657 
82 2 81 1,102994249 0,864985 0,941 0,076015 
83 1 82 1,210119589 0,886883 0,953 0,066117 
84 1 83 1,31724493 0,906122 0,965 0,058878 
85 1 84 1,424370271 0,92283 0,976 0,05317 
86 2 86 1,531495611 0,937177 1 0,062823 
 86      
 
Kesimpulan: 
Lo : 0,181844 
Lt : 
0,886
√𝑛
 = 
0,886
√86
 = 
0,886 
9,273
 = 0,9557 
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0,181844 < 0,9557 
Lo < Lt it means that the data is in normal distribution. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 19 Linearity Testing between Emotional Quotient and Writing 
Ability 
 
No. 
Siswa 
X 
(EQ) 
Y 
(Writing 
Ability) 
X² Y² X.Y 
1 145 66 21.025 4.356 9.570 
2 152 76 23.104 5.776 11.552 
3 153 75 23.409 5.625 11.475 
4 129 63 16.641 3.968 8.127 
5 151 73 22.801 5.329 11.023 
6 160 78 25.600 6.084 12.480 
7 152 77 23.104 5.929 11.704 
8 147 73 21.609 5.329 10.731 
9 139 62 19.321 3.844 8.618 
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10 146 72 21.316 5.184 10.512 
11 133 60 17.689 3.600 7.980 
12 143 72 20.449 5.184 10.296 
13 138 64 19.044 4.096 8.832 
14 163 80 26.569 6.400 13.040 
15 160 77 25.600 5.929 12.320 
16 163 76 29.569 5.776 12.388 
17 152 74 23.104 5.476 11.248 
18 165 82 27.225 6.724 13.530 
19 149 69 22.201 4.761 10.281 
20 170 72 28.900 5.184 12.240 
21 161 72 25.921 5.184 11.592 
22 162 70 26.244 4.900 11.340 
23 158 62 24.964 3.844 9.796 
24 158 65 24.964 4.225 10.270 
25 132 64 17.424 4.096 8.448 
26 132 65 17.424 4.225 8.580 
27 145 70 21.025 4.900 10.150 
28 133 67 17.689 4.489 8.911 
29 136 66 18.496 4.356 8.976 
30 159 84 25.281 7.056 13.356 
31 162 76 26.244 5.776 12.312 
32 163 82 29.569 6.724 13.366 
33 137 69 18.769 4.761 9.453 
34 147 70 21.609 4.900 10.290 
35 121 60 14.641 3.600 7.260 
36 140 70 19.600 4.900 9.800 
37 146 66 21.316 4.356 9.636 
38 154 66 23.716 4.356 10.164 
39 180 86 32.400 7.396 15.480 
40 112 50 12.544 2.500 5.600 
41 137 65 18.769 4.225 8.905 
42 144 83 20.736 6.889 11.952 
43 134 69 17.956 4.761 9.246 
44 131 71 17.161 5.041 9.301 
45 140 66 19.600 4.356 9.240 
46 143 70 20.449 4.900 10.010 
47 168 74 28.224 5.476 12.432 
 133 
 
48 173 75 29.929 5.625 12.975 
49 132 62 17.424 3.844 8.184 
50 172 77 29.584 5.929 13.244 
51 178 73 31.684 5.329 12.994 
52 140 70 19.600 4.900 9.800 
53 168 72 28.224 5.184 12.096 
54 165 73 27.225 5.329 12.045 
55 139 65 19.321 4.225 9.035 
56 138 70 19.044 4.900 9.660 
57 164 62 26.896 3.844 10.168 
58 146 67 21.316 4.489 9.782 
59 141 69 19.881 4.761 9.729 
60 158 71 24.964 5.041 11.218 
61 161 70 25.921 4.900 11.270 
62 151 67 22.801 4.489 10.117 
63 158 86 24.964 7.396 13.588 
64 157 85 24.649 7.225 13.345 
65 98 50 9.604 2.500 4.900 
66 145 67 21.025 4.489 9.715 
67 142 69 20.164 4.761 9.798 
68 134 81 17.956 6.561 10.854 
69 154 74 23.716 5.476 11.396 
70 164 66 26.896 4.356 10.824 
71 130 60 16.900 3.600 7.800 
72 160 80 25.600 6.400 12.800 
73 116 55 13.456 3.025 6.380 
74 135 62 18.225 3.844 8.370 
75 165 66 27.225 4.356 10.890 
76 120 60 14.400 3.600 7.200 
77 128 64 16.384 4.096 8.192 
78 145 72 21.025 5.184 10.440 
79 154 74 23.716 5.476 11.396 
80 134 68 17.956 4.624 9.122 
81 146 70 21.316 4.900 10.220 
82 133 62 17.689 3.844 8.246 
83 141 70 19.881 4.900 9.870 
84 145 70 21.025 4.900 10.150 
85 141 71 19.881 5.041 10.011 
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86 153 66 23.409 4.356 10.098 
 12.669 6010 1.891.891 424.445 892.635 
Mean 147,3139535 69,88372093    
 
 
Anova: Single Factor      
        
SUMMARY       
Groups Count Sum Average Variance    
Column 1 86 12669 147,314 230,2415    
Column 2 86 6010 69,88372 52,2922    
        
        
ANOVA        
Source of 
Variation SS df MS F P-value F crit  
Between Groups 257804 1 257804 1824,943 
7,93E-
93 3,896742  
Within Groups 24015,36 170 141,2668     
        
Total 281819,3 171          
 
 
SUMMARY OUTPUT        
         
Regression Statistics        
Multiple R 0,683077        
R Square 0,466595        
Adjusted R 
Square 0,460168        
Standard 
Error 5,335447        
Observations 85        
         
ANOVA         
  df SS MS F 
Significance 
F    
Regression 1 2066,816 2066,816 72,60396 5,94E-13    
Residual 83 2362,76 28,46699      
Total 84 4429,576          
         
  Coefficients 
Standard 
Error t Stat P-value Lower 95% 
Upper 
95% 
Lower 
95,0% 
Upper 
95,0% 
Intercept 22,04061 5,649942 3,901033 0,000194 10,8031 33,27812 10,8031 33,27812    
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145 0,32502 0,038144 8,520796 5,94E-13 0,249152 0,400887 0,249152 0,400887 
         
         
 
 
 
 
 
 
     
 
 
 
 
 
 
 
     
       
Appendix 20 Hypothesis Testing of Emotional Quotient and Writing Ability 
 
No. X 
Emotional 
Quotient 
Y 
Writing 
Ability 
X² Y² X.Y 
1 145 66 21.025 4.356 9.570 
2 152 76 23.104 5.776 11.552 
3 153 75 23.409 5.625 11.475 
4 129 63 16.641 3.968 8.127 
5 151 73 22.801 5.329 11.023 
6 160 78 25.600 6.084 12.480 
7 152 77 23.104 5.929 11.704 
8 147 73 21.609 5.329 10.731 
9 139 62 19.321 3.844 8.618 
10 146 72 21.316 5.184 10.512 
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11 133 60 17.689 3.600 7.980 
12 143 72 20.449 5.184 10.296 
13 138 64 19.044 4.096 8.832 
14 163 80 26.569 6.400 13.040 
`15 160 77 25.600 5.929 12.320 
16 163 76 29.569 5.776 12.388 
17 152 74 23.104 5.476 11.248 
18 165 82 27.225 6.724 13.530 
19 149 69 22.201 4.761 10.281 
20 170 72 28.900 5.184 12.240 
21 161 72 25.921 5.184 11.592 
22 162 70 26.244 4.900 11.340 
23 158 62 24.964 3.844 9.796 
24 158 65 24.964 4.225 10.270 
25 132 64 17.424 4.096 8.448 
26 132 65 17.424 4.225 8.580 
27 145 70 21.025 4.900 10.150 
28 133 67 17.689 4.489 8.911 
29 136 66 18.496 4.356 8.976 
30 159 84 25.281 7.056 13.356 
31 162 76 26.244 5.776 12.312 
32 163 82 29.569 6.724 13.366 
33 137 69 18.769 4.761 9.453 
34 147 70 21.609 4.900 10.290 
35 121 60 14.641 3.600 7.260 
36 140 70 19.600 4.900 9.800 
37 146 66 21.316 4.356 9.636 
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38 154 66 23.716 4.356 10.164 
39 180 86 32.400 7.396 15.480 
40 112 50 12.544 2.500 5.600 
41 137 65 18.769 4.225 8.905 
42 144 83 20.736 6.889 11.952 
43 134 69 17.956 4.761 9.246 
44 131 71 17.161 5.041 9.301 
45 140 66 19.600 4.356 9.240 
46 143 70 20.449 4.900 10.010 
47 168 74 28.224 5.476 12.432 
48 173 75 29.929 5.625 12.975 
49 132 62 17.424 3.844 8.184 
50 172 77 29.584 5.929 13.244 
51 178 73 31.684 5.329 12.994 
52 140 70 19.600 4.900 9.800 
53 168 72 28.224 5.184 12.096 
54 165 73 27.225 5.329 12.045 
55 139 65 19.321 4.225 9.035 
56 138 70 19.044 4.900 9.660 
57 164 62 26.896 3.844 10.168 
58 146 67 21.316 4.489 9.782 
59 141 69 19.881 4.761 9.729 
60 158 71 24.964 5.041 11.218 
61 161 70 25.921 4.900 11.270 
62 151 67 22.801 4.489 10.117 
63 158 86 24.964 7.396 13.588 
64 157 85 24.649 7.225 13.345 
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65 98 50 9.604 2.500 4.900 
66 145 67 21.025 4.489 9.715 
67 142 69 20.164 4.761 9.798 
68 134 81 17.956 6.561 10.854 
69 154 74 23.716 5.476 11.396 
70 164 66 26.896 4.356 10.824 
71 130 60 16.900 3.600 7.800 
72 160 80 25.600 6.400 12.800 
73 116 55 13.456 3.025 6.380 
74 135 62 18.225 3.844 8.370 
75 165 66 27.225 4.356 10.890 
76 120 60 14.400 3.600 7.200 
77 128 64 16.384 4.096 8.192 
78 145 72 21.025 5.184 10.440 
79 154 74 23.716 5.476 11.396 
80 134 68 17.956 4.624 9.122 
81 146 70 21.316 4.900 10.220 
82 133 62 17.689 3.844 8.246 
83 141 70 19.881 4.900 9.870 
84 145 70 21.025 4.900 10.150 
85 141 71 19.881 5.041 10.011 
86 153 66 23.409 4.356 10.098 
Jumlah 12.669 6010 1891891 424445 892635 
MIN 98 50    
MAX 180 86    
 
  ∑ X = 12669 
  ∑ Y = 6010 
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∑ X² = 1891891 
  ∑ Y² = 424445 
 
  ∑ XY = 892635 
 
  N = 86 
 
 
 
 
  Correlation analysis  
rxy =
n∑XY−(∑X)( ∑𝑦)
√(𝑛∑𝑥2−(∑𝑥)2  (𝑛∑𝑦 2−(∑𝑦)²
  
= 
(86𝑥892635)−(12.669𝑥6.010)
√(86𝑥 (1.891.891)−(12.669)2)(86𝑥424445)−(6.010)²
 
= 
76766610 −76140690
√(162702626−160503561)(36502270−36120100)
 
= 
625920
√(2199065)(382170)
 
= 
625920
√84041667
 
= 
625920
9167424
 
= 0.682 
 
From the simple correlation computation of X and Y, the coefficient 
correlation is rxy= 0.682 
  Emotional Quotient Writing 
Ability  
Emotional Quotient 1  
Writing Ability 0,682784 1 
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Appendix 21 Histogram Emotional quotient (EQ)  
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Appendix 22 Histogram of Writing Ability 
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Appendix 23 Frequencies Emotional Quotient 
 
 
KECERDASAN EMOSI 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 98 1 1,2 1,2 1,2 
112 1 1,2 1,2 2,3 
116 1 1,2 1,2 3,5 
120 1 1,2 1,2 4,7 
121 1 1,2 1,2 5,8 
128 1 1,2 1,2 7,0 
129 1 1,2 1,2 8,1 
130 1 1,2 1,2 9,3 
131 1 1,2 1,2 10,5 
132 3 3,5 3,5 14,0 
133 3 3,5 3,5 17,4 
134 3 3,5 3,5 20,9 
135 1 1,2 1,2 22,1 
136 1 1,2 1,2 23,3 
137 2 2,3 2,3 25,6 
138 2 2,3 2,3 27,9 
139 2 2,3 2,3 30,2 
140 3 3,5 3,5 33,7 
141 3 3,5 3,5 37,2 
142 1 1,2 1,2 38,4 
143 2 2,3 2,3 40,7 
144 1 1,2 1,2 41,9 
145 5 5,8 5,8 47,7 
146 4 4,7 4,7 52,3 
147 2 2,3 2,3 54,7 
 143 
 
149 1 1,2 1,2 55,8 
151 2 2,3 2,3 58,1 
152 3 3,5 3,5 61,6 
153 2 2,3 2,3 64,0 
154 3 3,5 3,5 67,4 
157 1 1,2 1,2 68,6 
158 4 4,7 4,7 73,3 
159 1 1,2 1,2 74,4 
160 3 3,5 3,5 77,9 
161 2 2,3 2,3 80,2 
162 2 2,3 2,3 82,6 
163 3 3,5 3,5 86,0 
164 2 2,3 2,3 88,4 
165 3 3,5 3,5 91,9 
168 2 2,3 2,3 94,2 
170 1 1,2 1,2 95,3 
172 1 1,2 1,2 96,5 
173 1 1,2 1,2 97,7 
178 1 1,2 1,2 98,8 
180 1 1,2 1,2 100,0 
Total 86 100,0 100,0  
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Appendix 24 Frequencies of Writing Ability 
 
MENULIS 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 50 2 2,3 2,3 2,3 
55 1 1,2 1,2 3,5 
60 4 4,7 4,7 8,1 
62 6 7,0 7,0 15,1 
63 1 1,2 1,2 16,3 
64 3 3,5 3,5 19,8 
65 4 4,7 4,7 24,4 
66 8 9,3 9,3 33,7 
67 4 4,7 4,7 38,4 
68 1 1,2 1,2 39,5 
69 5 5,8 5,8 45,3 
70 11 12,8 12,8 58,1 
71 3 3,5 3,5 61,6 
72 6 7,0 7,0 68,6 
73 4 4,7 4,7 73,3 
74 4 4,7 4,7 77,9 
75 2 2,3 2,3 80,2 
76 3 3,5 3,5 83,7 
77 3 3,5 3,5 87,2 
78 1 1,2 1,2 88,4 
80 2 2,3 2,3 90,7 
81 1 1,2 1,2 91,9 
82 2 2,3 2,3 94,2 
83 1 1,2 1,2 95,3 
84 1 1,2 1,2 96,5 
85 1 1,2 1,2 97,7 
86 2 2,3 2,3 100,0 
Total 86 100,0 100,0  
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Lampiran 1 
 
Tabel r Product Moment         
Pada Sig.0,05 (Two Tail)         
            
N r N r N r N r N r N r 
1 0.997 41 0.301 81 0.216 121 0.177 161 0.154 201 0.138 
2 0.95 42 0.297 82 0.215 122 0.176 162 0.153 202 0.137 
3 0.878 43 0.294 83 0.213 123 0.176 163 0.153 203 0.137 
4 0.811 44 0.291 84 0.212 124 0.175 164 0.152 204 0.137 
5 0.754 45 0.288 85 0.211 125 0.174 165 0.152 205 0.136 
6 0.707 46 0.285 86 0.21 126 0.174 166 0.151 206 0.136 
7 0.666 47 0.282 87 0.208 127 0.173 167 0.151 207 0.136 
8 0.632 48 0.279 88 0.207 128 0.172 168 0.151 208 0.135 
9 0.602 49 0.276 89 0.206 129 0.172 169 0.15 209 0.135 
10 0.576 50 0.273 90 0.205 130 0.171 170 0.15 210 0.135 
11 0.553 51 0.271 91 0.204 131 0.17 171 0.149 211 0.134 
12 0.532 52 0.268 92 0.203 132 0.17 172 0.149 212 0.134 
13 0.514 53 0.266 93 0.202 133 0.169 173 0.148 213 0.134 
14 0.497 54 0.263 94 0.201 134 0.168 174 0.148 214 0.134 
15 0.482 55 0.261 95 0.2 135 0.168 175 0.148 215 0.133 
16 0.468 56 0.259 96 0.199 136 0.167 176 0.147 216 0.133 
17 0.456 57 0.256 97 0.198 137 0.167 177 0.147 217 0.133 
18 0.444 58 0.254 98 0.197 138 0.166 178 0.146 218 0.132 
19 0.433 59 0.252 99 0.196 139 0.165 179 0.146 219 0.132 
20 0.423 60 0.25 100 0.195 140 0.165 180 0.146 220 0.132 
21 0.413 61 0.248 101 0.194 141 0.164 181 0.145 221 0.131 
22 0.404 62 0.246 102 0.193 142 0.164 182 0.145 222 0.131 
23 0.396 63 0.244 103 0.192 143 0.163 183 0.144 223 0.131 
24 0.388 64 0.242 104 0.191 144 0.163 184 0.144 224 0.131 
25 0.381 65 0.24 105 0.19 145 0.162 185 0.144 225 0.13 
26 0.374 66 0.239 106 0.189 146 0.161 186 0.143 226 0.13 
27 0.367 67 0.237 107 0.188 147 0.161 187 0.143 227 0.13 
28 0.361 68 0.235 108 0.187 148 0.16 188 0.142 228 0.129 
29 0.355 69 0.234 109 0.187 149 0.16 189 0.142 229 0.129 
30 0.349 70 0.232 110 0.186 150 0.159 190 0.142 230 0.129 
31 0.344 71 0.23 111 0.185 151 0.159 191 0.141 231 0.129 
32 0.339 72 0.229 112 0.184 152 0.158 192 0.141 232 0.128 
33 0.334 73 0.227 113 0.183 153 0.158 193 0.141 233 0.128 
34 0.329 74 0.226 114 0.182 154 0.157 194 0.14 234 0.128 
35 0.325 75 0.224 115 0.182 155 0.157 195 0.14 235 0.127 
36 0.32 76 0.223 116 0.181 156 0.156 196 0.139 236 0.127 
37 0.316 77 0.221 117 0.18 157 0.156 197 0.139 237 0.127 
38 0.312 78 0.22 118 0.179 158 0.155 198 0.139 238 0.127 
39 0.308 79 0.219 119 0.179 159 0.155 199 0.138 239 0.126 
40 0.304 80 0.217 120 0.178 160 0.154 200 0.138 240 0.126 
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Lampiran 2 
 
Titik Persentase Distribusi F untuk Probabilita = 0,05  
df untuk  
penyebut  
(N2)  
df untuk pembilang (N1)  
1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  
1  161  199  216  225  230  234  237  239  241  242  243  244  245  245  246  
2  18.51  19.00  19.16  19.25  19.30  19.33  19.35  19.37  19.38  19.40  19.40  19.41  19.42  19.42  19.43  
3  10.13  9.55  9.28  9.12  9.01  8.94  8.89  8.85  8.81  8.79  8.76  8.74  8.73  8.71  8.70  
4  7.71  6.94  6.59  6.39  6.26  6.16  6.09  6.04  6.00  5.96  5.94  5.91  5.89  5.87  5.86  
5  6.61  5.79  5.41  5.19  5.05  4.95  4.88  4.82  4.77  4.74  4.70  4.68  4.66  4.64  4.62  
6  5.99  5.14  4.76  4.53  4.39  4.28  4.21  4.15  4.10  4.06  4.03  4.00  3.98  3.96  3.94  
7  5.59  4.74  4.35  4.12  3.97  3.87  3.79  3.73  3.68  3.64  3.60  3.57  3.55  3.53  3.51  
8  5.32  4.46  4.07  3.84  3.69  3.58  3.50  3.44  3.39  3.35  3.31  3.28  3.26  3.24  3.22  
9  5.12  4.26  3.86  3.63  3.48  3.37  3.29  3.23  3.18  3.14  3.10  3.07  3.05  3.03  3.01  
10  4.96  4.10  3.71  3.48  3.33  3.22  3.14  3.07  3.02  2.98  2.94  2.91  2.89  2.86  2.85  
11  4.84  3.98  3.59  3.36  3.20  3.09  3.01  2.95  2.90  2.85  2.82  2.79  2.76  2.74  2.72  
12  4.75  3.89  3.49  3.26  3.11  3.00  2.91  2.85  2.80  2.75  2.72  2.69  2.66  2.64  2.62  
13  4.67  3.81  3.41  3.18  3.03  2.92  2.83  2.77  2.71  2.67  2.63  2.60  2.58  2.55  2.53  
14  4.60  3.74  3.34  3.11  2.96  2.85  2.76  2.70  2.65  2.60  2.57  2.53  2.51  2.48  2.46  
15  4.54  3.68  3.29  3.06  2.90  2.79  2.71  2.64  2.59  2.54  2.51  2.48  2.45  2.42  2.40  
16  4.49  3.63  3.24  3.01  2.85  2.74  2.66  2.59  2.54  2.49  2.46  2.42  2.40  2.37  2.35  
17  4.45  3.59  3.20  2.96  2.81  2.70  2.61  2.55  2.49  2.45  2.41  2.38  2.35  2.33  2.31  
18  4.41  3.55  3.16  2.93  2.77  2.66  2.58  2.51  2.46  2.41  2.37  2.34  2.31  2.29  2.27  
19  4.38  3.52  3.13  2.90  2.74  2.63  2.54  2.48  2.42  2.38  2.34  2.31  2.28  2.26  2.23  
20  4.35  3.49  3.10  2.87  2.71  2.60  2.51  2.45  2.39  2.35  2.31  2.28  2.25  2.22  2.20  
21  4.32  3.47  3.07  2.84  2.68  2.57  2.49  2.42  2.37  2.32  2.28  2.25  2.22  2.20  2.18  
22  4.30  3.44  3.05  2.82  2.66  2.55  2.46  2.40  2.34  2.30  2.26  2.23  2.20  2.17  2.15  
23  4.28  3.42  3.03  2.80  2.64  2.53  2.44  2.37  2.32  2.27  2.24  2.20  2.18  2.15  2.13  
24  4.26  3.40  3.01  2.78  2.62  2.51  2.42  2.36  2.30  2.25  2.22  2.18  2.15  2.13  2.11  
25  4.24  3.39  2.99  2.76  2.60  2.49  2.40  2.34  2.28  2.24  2.20  2.16  2.14  2.11  2.09  
26  4.23  3.37  2.98  2.74  2.59  2.47  2.39  2.32  2.27  2.22  2.18  2.15  2.12  2.09  2.07  
27  4.21  3.35  2.96  2.73  2.57  2.46  2.37  2.31  2.25  2.20  2.17  2.13  2.10  2.08  2.06  
28  4.20  3.34  2.95  2.71  2.56  2.45  2.36  2.29  2.24  2.19  2.15  2.12  2.09  2.06  2.04  
29  4.18  3.33  2.93  2.70  2.55  2.43  2.35  2.28  2.22  2.18  2.14  2.10  2.08  2.05  2.03  
30  4.17  3.32  2.92  2.69  2.53  2.42  2.33  2.27  2.21  2.16  2.13  2.09  2.06  2.04  2.01  
31  4.16  3.30  2.91  2.68  2.52  2.41  2.32  2.25  2.20  2.15  2.11  2.08  2.05  2.03  2.00  
32  4.15  3.29  2.90  2.67  2.51  2.40  2.31  2.24  2.19  2.14  2.10  2.07  2.04  2.01  1.99  
33  4.14  3.28  2.89  2.66  2.50  2.39  2.30  2.23  2.18  2.13  2.09  2.06  2.03  2.00  1.98  
34  4.13  3.28  2.88  2.65  2.49  2.38  2.29  2.23  2.17  2.12  2.08  2.05  2.02  1.99  1.97  
35  4.12  3.27  2.87  2.64  2.49  2.37  2.29  2.22  2.16  2.11  2.07  2.04  2.01  1.99  1.96  
36  4.11  3.26  2.87  2.63  2.48  2.36  2.28  2.21  2.15  2.11  2.07  2.03  2.00  1.98  1.95  
37  4.11  3.25  2.86  2.63  2.47  2.36  2.27  2.20  2.14  2.10  2.06  2.02  2.00  1.97  1.95  
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38  4.10  3.24  2.85  2.62  2.46  2.35  2.26  2.19  2.14  2.09  2.05  2.02  1.99  1.96  1.94  
39  4.09  3.24  2.85  2.61  2.46  2.34  2.26  2.19  2.13  2.08  2.04  2.01  1.98  1.95  1.93  
40  4.08  3.23  2.84  2.61  2.45  2.34  2.25  2.18  2.12  2.08  2.04  2.00  1.97  1.95  1.92  
41  4.08  3.23  2.83  2.60  2.44  2.33  2.24  2.17  2.12  2.07  2.03  2.00  1.97  1.94  1.92  
42  4.07  3.22  2.83  2.59  2.44  2.32  2.24  2.17  2.11  2.06  2.03  1.99  1.96  1.94  1.91  
43  4.07  3.21  2.82  2.59  2.43  2.32  2.23  2.16  2.11  2.06  2.02  1.99  1.96  1.93  1.91  
44  4.06  3.21  2.82  2.58  2.43  2.31  2.23  2.16  2.10  2.05  2.01  1.98  1.95  1.92  1.90  
45  4.06  3.20  2.81  2.58  2.42  2.31  2.22  2.15  2.10  2.05  2.01  1.97  1.94  1.92  1.89  
 
Titik Persentase Distribusi F untuk Probabilita = 0,05 
 
df untuk  
penyebut  
(N2)  
df untuk pembilang (N1)  
1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  
46  4.05  3.20  2.81  2.57  2.42  2.30  2.22  2.15  2.09  2.04  2.00  1.97  1.94  1.91  1.89  
47  4.05  3.20  2.80  2.57  2.41  2.30  2.21  2.14  2.09  2.04  2.00  1.96  1.93  1.91  1.88  
48  4.04  3.19  2.80  2.57  2.41  2.29  2.21  2.14  2.08  2.03  1.99  1.96  1.93  1.90  1.88  
49  4.04  3.19  2.79  2.56  2.40  2.29  2.20  2.13  2.08  2.03  1.99  1.96  1.93  1.90  1.88  
50  4.03  3.18  2.79  2.56  2.40  2.29  2.20  2.13  2.07  2.03  1.99  1.95  1.92  1.89  1.87  
51  4.03  3.18  2.79  2.55  2.40  2.28  2.20  2.13  2.07  2.02  1.98  1.95  1.92  1.89  1.87  
52  4.03  3.18  2.78  2.55  2.39  2.28  2.19  2.12  2.07  2.02  1.98  1.94  1.91  1.89  1.86  
53  4.02  3.17  2.78  2.55  2.39  2.28  2.19  2.12  2.06  2.01  1.97  1.94  1.91  1.88  1.86  
54  4.02  3.17  2.78  2.54  2.39  2.27  2.18  2.12  2.06  2.01  1.97  1.94  1.91  1.88  1.86  
55  4.02  3.16  2.77  2.54  2.38  2.27  2.18  2.11  2.06  2.01  1.97  1.93  1.90  1.88  1.85  
56  4.01  3.16  2.77  2.54  2.38  2.27  2.18  2.11  2.05  2.00  1.96  1.93  1.90  1.87  1.85  
57  4.01  3.16  2.77  2.53  2.38  2.26  2.18  2.11  2.05  2.00  1.96  1.93  1.90  1.87  1.85  
58  4.01  3.16  2.76  2.53  2.37  2.26  2.17  2.10  2.05  2.00  1.96  1.92  1.89  1.87  1.84  
59  4.00  3.15  2.76  2.53  2.37  2.26  2.17  2.10  2.04  2.00  1.96  1.92  1.89  1.86  1.84  
60  4.00  3.15  2.76  2.53  2.37  2.25  2.17  2.10  2.04  1.99  1.95  1.92  1.89  1.86  1.84  
61  4.00  3.15  2.76  2.52  2.37  2.25  2.16  2.09  2.04  1.99  1.95  1.91  1.88  1.86  1.83  
62  4.00  3.15  2.75  2.52  2.36  2.25  2.16  2.09  2.03  1.99  1.95  1.91  1.88  1.85  1.83  
63  3.99  3.14  2.75  2.52  2.36  2.25  2.16  2.09  2.03  1.98  1.94  1.91  1.88  1.85  1.83  
64  3.99  3.14  2.75  2.52  2.36  2.24  2.16  2.09  2.03  1.98  1.94  1.91  1.88  1.85  1.83  
65  3.99  3.14  2.75  2.51  2.36  2.24  2.15  2.08  2.03  1.98  1.94  1.90  1.87  1.85  1.82  
66  3.99  3.14  2.74  2.51  2.35  2.24  2.15  2.08  2.03  1.98  1.94  1.90  1.87  1.84  1.82  
67  3.98  3.13  2.74  2.51  2.35  2.24  2.15  2.08  2.02  1.98  1.93  1.90  1.87  1.84  1.82  
68  3.98  3.13  2.74  2.51  2.35  2.24  2.15  2.08  2.02  1.97  1.93  1.90  1.87  1.84  1.82  
69  3.98  3.13  2.74  2.50  2.35  2.23  2.15  2.08  2.02  1.97  1.93  1.90  1.86  1.84  1.81  
70  3.98  3.13  2.74  2.50  2.35  2.23  2.14  2.07  2.02  1.97  1.93  1.89  1.86  1.84  1.81  
71  3.98  3.13  2.73  2.50  2.34  2.23  2.14  2.07  2.01  1.97  1.93  1.89  1.86  1.83  1.81  
72  3.97  3.12  2.73  2.50  2.34  2.23  2.14  2.07  2.01  1.96  1.92  1.89  1.86  1.83  1.81  
73  3.97  3.12  2.73  2.50  2.34  2.23  2.14  2.07  2.01  1.96  1.92  1.89  1.86  1.83  1.81  
74  3.97  3.12  2.73  2.50  2.34  2.22  2.14  2.07  2.01  1.96  1.92  1.89  1.85  1.83  1.80  
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75  3.97  3.12  2.73  2.49  2.34  2.22  2.13  2.06  2.01  1.96  1.92  1.88  1.85  1.83  1.80  
76  3.97  3.12  2.72  2.49  2.33  2.22  2.13  2.06  2.01  1.96  1.92  1.88  1.85  1.82  1.80  
77  3.97  3.12  2.72  2.49  2.33  2.22  2.13  2.06  2.00  1.96  1.92  1.88  1.85  1.82  1.80  
78  3.96  3.11  2.72  2.49  2.33  2.22  2.13  2.06  2.00  1.95  1.91  1.88  1.85  1.82  1.80  
79  3.96  3.11  2.72  2.49  2.33  2.22  2.13  2.06  2.00  1.95  1.91  1.88  1.85  1.82  1.79  
80  3.96  3.11  2.72  2.49  2.33  2.21  2.13  2.06  2.00  1.95  1.91  1.88  1.84  1.82  1.79  
81  3.96  3.11  2.72  2.48  2.33  2.21  2.12  2.05  2.00  1.95  1.91  1.87  1.84  1.82  1.79  
82  3.96  3.11  2.72  2.48  2.33  2.21  2.12  2.05  2.00  1.95  1.91  1.87  1.84  1.81  1.79  
83  3.96  3.11  2.71  2.48  2.32  2.21  2.12  2.05  1.99  1.95  1.91  1.87  1.84  1.81  1.79  
84  3.95  3.11  2.71  2.48  2.32  2.21  2.12  2.05  1.99  1.95  1.90  1.87  1.84  1.81  1.79  
85  3.95  3.10  2.71  2.48  2.32  2.21  2.12  2.05  1.99  1.94  1.90  1.87  1.84  1.81  1.79  
86  3.95  3.10  2.71  2.48  2.32  2.21  2.12  2.05  1.99  1.94  1.90  1.87  1.84  1.81  1.78  
87  3.95  3.10  2.71  2.48  2.32  2.20  2.12  2.05  1.99  1.94  1.90  1.87  1.83  1.81  1.78  
88  3.95  3.10  2.71  2.48  2.32  2.20  2.12  2.05  1.99  1.94  1.90  1.86  1.83  1.81  1.78  
89  3.95  3.10  2.71  2.47  2.32  2.20  2.11  2.04  1.99  1.94  1.90  1.86  1.83  1.80  1.78  
90  3.95  3.10  2.71  2.47  2.32  2.20  2.11  2.04  1.99  1.94  1.90  1.86  1.83  1.80  1.78  
 
 
